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(OBM) Basics for Teachers:
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Are you responsible for...

* overseeing a classroom, department, school, or
agency?

* managing classroom or agency staff?

* training teacher assistants, therapists, or parents?

Then OBM is relevant to you!!!
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Objectives

By the end of today’s presentation you should
be able to...

1. Recognize what OBM is.

2. ldentify how OBM can be useful with
classroom staff.

3. Be familiar with some common OBM
assessments.

4. List several techniques that might be useful
in improving staff members’ behavior.
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What is OBM?

* Organizational Behavior Management

« “..asubfield of ABA in which the science of behavior
analysis is applied to influencing behavior in the
workplace.” (Sundberg, 2016)

* Targets employee behavior to improve business
outcomes
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- Workplace settings

- Any real world setting

- Often at the group
level

- Usually at the individual
level

- Behavior is learned

- Often with adults with
typical skill levels

- Often with children or
disabled populations

- Basic principles of behavior

- Function-based focus
(A>B~>C)

- Environment also includes
equipment and systems

- Environment = As, Cs,
and learning history

- Empirical

- Emphasis is on
behavior and results

- Emphasis is on
behavior

- Customer-specific
jargon

- Technically-precise
jargon

INETWORK Orcanicationd
‘ Behavior

Management

Aubrey Daniels International

operont leadership

Jv"'ﬂ‘ o

BRETT DINOVI

& ASSOCIATES .

Horida Institute
i IIOIQQ‘}' WESTERN MICHIGAN
UNIVERSTY




SRR OF ASLIED MIVVRR ah

Research Support

1991, 24wy
A FUNCTIANAL ANALYSIS OF THE COMPREHENSTVE APPLICATION
OF BEHAVIOR ANALYSIS TO SCHOGLING
Joame B Sosaar anvo B Doscias G
COAMMIM ERIVERETY TRACKER) CULLOS

oo

Semsr Loowm
MR ATV S MRV

This wady ooend the chen of o arhaea o beheiny seria b Rk o0
e il ol g, conom b i, el s sherend o b el atd The g
wit phamenend 4wl e WAITE Wik warpir dobebaes el wnchalid & Gull ey

wanmt | G 199100 5

V Dodantor M
B Vaphw & Prancks Growp, L
6T e/ 153300 ordine
001001 2004902904

mparison of Two Data Analysis Training
Methods for Paraprofessionals in an
Educational Setting

KATHERINE MATTHEWS

Routledge
l g

Taphat ks Franch Comep

(7]

i A4

M-I, 01 “Mm
R e

o sy Saak snd i wabyia of B rarnones of il dewnd P 1 ooy of e pekage
s il wd e e package W wacial vk

Effectiveness of Job Aids and Post Performance Review on

== Staff Implementation of Discrete Trial Instruction R,
Sanagrens Ashiey M. Parnell, Elizabeth R Lorah, Alison Kames, and Peggy Schaefer-Whitby
Callege of £d v and Health Prok Deparsment of Cumculam and Instruchion, Usiversty of
Arkarsas, Fayetevilie, Arkarsas, USA
WM OO0 ABRT (M ) VIS B0 e e e s rwenn tewiordee sme A e g

History and Contribution of Organizational
Behavior Management to Services for Persons

s of Organizational
hools and Day

with Developmental Disabilities

Peter Scurmey PhO

OBM Research in Schools

* Gravina, Villacorta, Albert, Clark, Curry, & Wilder (under review)

Tuble |

Settimg of Clignt Services, Clivat Poprulution, and Staff for Artecles Reviewwd

l&_‘!q\ “n JORM (22) AP )
Nam Porcers Num Parcers Num

Cligu Pepsduthon
Irtalecrzal Dvatulity 0N 18 B v ok 7
Brals Injery % 4 9% 1 o 0
Fidery & Deresstia N | o b LR |
Niooead 1hness a% 2 ¥ 1 0N 0
Culyy s 7 LR | oM 0

4% 31 [E N e 2 ]
Dy Treatment Cooner 1BI% ¥ 2% 4 TIAN S5
Cirwep Hoese IKI% R ass 1o L) 0
Rescdoreal Facbity IKI% & %N " Lo 0
Health Case Serag 45% 2 4% 1 o 0
Ny Horse o o LN 1 " 0
Onbee 5% 2 A9 1 "™ 0
Unclear 23% 1 e o L 0
Esheyes Fopalaion
Drrect Care Seaff 0w [ LTS LI
Superviwes 1368 & N 7 e
Moz o o % 4 0 0
Studors &% 3 21% 2 w2
Nom-AHA Profesucesds 2% 1 x4 L.0% 0

[ Touchurs e 9% 2 XA 3 ]

Nusies % 2 s 2 o 0
Onber 49% 2 s 1 (R LR

7/31/2017



OBM

Behavioral
Systems
Analysis

Performance Behavior- Pay for
Management based Safety Performance

Performance Management

* From Daniels & Bailey (2014, p.1)

— “PM is a workplace technology derived from the
science of behavior analysis.”

— Goal: “...brings out the best in people while
generating the highest value for the
organization.”

www thescottcenter.org
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Behavior Analysis Basics: ANTECEDENTS

¢ Discriminative Stimuli

— Signals availability/unavailability of
reinforcement/punishment

* Motivational Stimuli

— Increases/decreases value of
reinforcement/punishment

* Rules or Instructions
— States a contingency or list of behaviors

www . thescottcenter.org
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Behavior Analysis Basics: CONSEQUENCES

* Positive/Negative Reinforcement

— Adding/removing stimuli that increase behavior in
the future

* Positive/Negative Punishment

— Adding/removing stimuli that decrease behavior in
the future

* Extinction

— Withholding reinforcers to decrease behavior in
the future

www . thescottcenter.ong
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BREAKOUT SESSION

* What are some common antecedents for employee
behaviors in your workplace?

* What are some common consequences for employee
behaviors in your workplace?

***Consider desirable and undesirable behaviors***

g .'-.'"T —t——y bt www thescottcenter.org
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Behavior vs. Performance vs. Results

* Behavior
— Anything a living organism does
— “Dead man’s test”
* Performance
— Series of behaviors that combine to produce an
accomplishment (Daniels & Bailey, 2014)
* Results

— Products created by a performance
— Business outcomes

.wt; e www thescottcenter.org
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The Danger of Focusing Only on Results

BREAKOUT SESSION

* What are the results that are important in your
workplace?

* What are some common, problematic behaviors (that
may negatively impact results) exhibited by employees in
your workplace?

* What are some employee behaviors that are not
occurring, but could help achieve desired results?

www . thescottcenter.ong
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Steps in Performance Management

1. Pinpointing

Developing an Assessment Tool
Training

Monitoring

Intervening

o v A W N

Evaluating & Revising

www . thescottconter.ong
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Steps in Performance Management

1. Pinpointing
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1. Pinpointing
(Daniels & Bailey, 2014)
» Specifying target behavior and/or results to improve

* Characteristics of Pinpoints
— Observable

Reliably measurable (i.e., clear and specific)

Under the performer’s control

Active, not inactive

Include behavior that impacts results (whenever
possible)

Non-Example:
¢ All classroom staff will ensure instructional sessions have started

by 8:35. (assume arrival ends at 8:30, but some parents are
usually late)

Writing Pinpoints

* Include the
— Actor: who will perform the behavior
— Action: what specific behavior will be performed
— Object: what will the action act upon

* Also consider including the
— Condition: when should the action be performed

— Criterion: how well, how often, or to what degree must
the action be performed

***Involve the actors in selecting pinpoints!!!***

www thescottcenter.org
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Example Pinpoints

* During each 15-minute, 1:1 teaching session with a
student, Janelle will complete 5 teaching trials per target
for 5 different targets.

» Before leaving at the end of the day, Wendy will stock
each student’s clipboard with blank data sheets for
manding and problem behavior, and return the
clipboards to the students’ cubbies.

* Larry will score 80% or above on the manding/natural
environment teaching checklist for 2 consecutive weeks.

www . thescottcenter.org
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] : !‘ BREAKOUT SESSION

* Select one of the behaviors you previously discussed.
Turn it into a written pinpoint.

www . thescottcenter.ong
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Steps in Performance Management

2. Developing an Assessment Tool

www . thescottconter.ong
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2. Developing Assessment Tools

* How you will measure progress on the pinpoint

* What to measure
— Quality
— Quantity
— Timeliness
— Cost

* Ways to measure
— Count
— Judgment

www . thescottcenter.ong
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Methods for Assessment

* Checklists
* Point Systems
— Rankings
— Ratings
— Behaviorally Anchored Rating Scale (BARS)

* Performance Matrices or Scorecards

www . thescottcenter.org
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Effective Teaching Procedures For Children With Autism

TEACHING METHOD YES NO
PAIR

MIX & VARY TASKS
(mix across the operants)
REDUCE LEARNER ERRORS (errorless
teaching, prompting)
INTERSPERSE EASY AND HARD TASKS
(80% easy, 20% diff)
FADE IN # OF DEMANDS
FADE IN EFFORT AND DIFFICULTY OF
RESPONSES
EXTINCTION
(for problem behavior)
IMMEDIATELY
DELIVER Sr+

PACE INSTRUCTION PROPERLY
(16 — 25 trials per minute)

*adapted from materials by Dr. Vince Carbone, included with permission

7/31/2017
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Steps in Performance Management

3. Training

www . thescottcenter.ong
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3. Training

* ANTECEDENT component

* Behavioral Skills Training (BST)

— Parsons, Rollyson, & Reid, 2012; Sarakoff & Sturmey,
2004

— Steps
* Instructions
* Modeling
* Rehearsal
* Feedback
* Repeat to Mastery

www . thescottconter.ong
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BST: Instructions

* Method
— Verbal
— Written

* What to Include
— Rationale for learning the skill
— Steps to perform the skill
— When to perform the skill

www . thescottcenter.ong
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BST: Modeling

* Demonstration by a competent performer

* What to Model
— All components of skill
— Variations of skill by learner type or situation

* Types of Models
— Invivo

— Role play

www . thescottcenter.org
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BST: Rehearsal & Feedback

* Create in vivo and/or role play practice opportunities
* Have a skilled trainer observe
* Use the assessment tool you developed

* Give positive and corrective feedback
— In the moment
— As a summary after the practice

oo
W. e www . thescottcenter.org
e e Sa

(327) 674-8100 ext. ?
Vot Aatiosn Vinatoneen

7/31/2017

18



BST: Repeat to Mastery

* Repeat modeling, rehearsal, and feedback until desired
performance is achieved

* Usually incorporates competency-based determinations
of mastery

www . thescottconter.ong
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WARNING

* Training alone is NEVER enough

www . thescottcenter.ong
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Steps in Performance Management

4. Monitoring

www . thescottconter.ong

(327) 674-B100 ext. ¥

4. Monitoring Performance

* Use the assessment tool you developed

* Types of Monitoring
— Self
— Peer
— Supervisor

* Frequency
— Weekly to monthly is ideal

www . thescottcenter.ong
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Monitor Less Often if...

* Observed consistent, competent performance by
employee

* Observed consistent progress by client

www . thescottconter.ong
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Monitor More Often if...

* New employee

* New/changed program

* Severe behavior with risk for injury

* Observed employee performance deteriorating

* Observed client progress stalling

www . thescottcenter.ong
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Tips for Monitoring

e Don’tdoitin secret

* Make sure staff know what you’re monitoring and
why

* Don’t use it only for punishment

* Beware of reactivity

www . thescottconter.ong
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Steps in Performance Management

5. Intervening

www . thescottcenter.ong
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5. Intervening

* Use interventions beyond training when...
— Employee performance is below desired level

— Employee performance was acceptable but is now
deteriorating

— Employee performance is negatively impacting client
outcomes

* Take a function-based approach to select interventions

www . thescottconter.ong
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A Function-based Approach to Understanding
Employee Behavior

A—B—C

* Individually-specific learning history
— Contingency-shaped
— Rule-governed
* The environment
— Equipment
— Systems-level Processes

www . thescottcenter.ong
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PIC/NIC Analysis®

(Daniels & Bailey, 2014)

* Immediate vs. Future Consequences
* Certain vs. Uncertain Consequences

* Immediate/Certain consequences have greater control
than Future/Uncertain consequences

LOOK. AT ALL Y I'M BEWG | |WE GOT THIS SNOW SO 1D || TO EVALUATE MY OGURATER] | FOOR S NOT A

THIS SNOW ! BE TEWTED TO SMACK i IMMEDIATE PLEASURE 1S|| SUSIE | FOREGONE
SUSIE WITH A SLUSHBALL i&'% PITTED AGAMST MY | -

MO FORFET | FUTURE GREED/

AL MY

THRISTMAS | '
/ <,
NS
N

] : !‘ BREAKOUT SESSION

* Select one of the behaviors you previously discussed.

— What are some potential immediate/certain
consequences maintaining the behavior?

— What are some potential delayed/uncertain
consequences failing to control the behavior?

***put yourself in the shoes of the behaver!!!***

www . thescottcenter.ong
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PDC-HS

(Carr, Wilder, Majdalany, Mathisen, & Strain, 2013)

* Performance Diagnostic Checklist — Human Services

* Function-based assessment tool
— Informant and descriptive
— Compare to Functional Analysis

» “..designed to be used by practitioners to help identify
environmental determinants that might contribute to
employee performance problems” (Carr et al., 2013, p.
18).

www . thescottcenter.org
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* @Gravina, et al. (under review)
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* Antecedent Only
— Task Clarification
— Job Aids
— Reduce Task Effort

* Antecedent & Consequence
— Goal Setting
— Feedback

* Consequence Only
— Reinforcement
— Extinction
— Punishment

Common Interventions

— Monitoring/Observation by Self/Others
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Task Clarification

* Antecedent intervention

* Providing additional information about what the
employee is expected to do

* Often a checklist of steps or written description

www . thescottcenter.org
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TEACHING METHOD
PAIR

MIX & VARY TASKS
(mix across the operants)
REDUCE LEARNER ERRORS (errorless
teaching, prompting)

INTERSPERSE EASY AND HARD TASKS
(80% easy, 20% diff)

FADE IN # OF DEMANDS

FADE IN EFFORT AND DIFFICULTY OF
RESPONSES

EXTINCTION
(for problem behavior)

IMMEDIATELY
DELIVER Sr+

PACE INSTRUCTION PROPERLY
(16 — 25 trials per minute) *adapted from
materials by Dr.
Vince Carbone,
included with
permission

29
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Prompt: Present the instructional demand (SP) and immediately
(0-second time delay) prompt the learner to respond.

Transfer/Fade: Re-present the instructional demand and fade
some dimension of the prompt (e.g., fade from a physical to a
gestural prompt, use a phonemic prompt instead of a full word,
decrease physical guidance) or implement a 2-second time delay
and allow the learner to respond.

Distracters: Require 1-5 easy, mastered responses.
Probe: Re-present the instructional demand and further fade the
prompt or probe by waiting 3 seconds for the response to be
emitted.
Reinforce or Error Correct:
- If the learner’s response is correct, deliver a reinforcer.
Differentially reinforce as appropriate.
- If the learner’s response is incorrect, run the error
correction procedure.

MODIFY THESE PROCEDURES AS NEEDED BASED UPON INDIVIDUAL

LEARNER PERFORMANCE.

*adapted from materials by Dr. Vince
Carbone, included with permission

Task Clarification: Research Example
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Figure 1. The percentages of correct greeting (top) and dasing (bottom) behaviors. Gravina,
2009
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Job Aids

* Antecedent intervention

* Rules or instructions (reminders) posted in the work
environment to help prevent mistakes

* Often signs, diagrams, checklists, etc.

* Usually a part of task clarification or a training package

www . thescottcenter.org
{327) 674-8100 ext. ?

Employees Must Wash
Hands Before Retumning
to Work
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“TOLD NO/DENIED ACCESS" Analysis and Procedure

CHLD ¥ TONO Antecedent
ASKS FOR Prevestion:
SOMETHING MO
— ipulation

Consequence Reaction:
EXT +« DRA

Offer an Alternative

Reinforcer
HOWEVER, IF CHILD EMITS PROBLEM &
BEHAVIOR Reinforee
(Screams, bites, bolls, Nops, self-njury, etc) “accepting behavioe*

[v\ss 4

[NO # teachesparent
Dosa nit give chils what
P wants,
W seachariparent
Does not offer an
ives ohernative
9 L)

chid what be wants

oflers other hems;

negotiates, Removes af shestion for

oroziem bahavior
attends %0 behavicr (except to protect)
-
.
Problem Behavior KEEPS Problem Behavior STOPS
Happening Happaning | |
&
Chid Accopts "No® In future”™

*adapted from materials by Dr. Vince Carbone, included with permission

Effective Teaching Procedures For Children With Autism Self Assessment

TEACHING YES NO ANSWER THE QUESTIONS AND DESCRIBE HOW YOU WILL CHANGE YOUR
METHODS TEACHING PROCEDURES IN ANY AREA THAT YOU CHECKED “NO”
PAIR What positive reinforcers will compete with the reinforcers currently maintaining

the interfering behaviors? Which reinforcers are more valuable than others?

MIX & VARY TASKS

Which operants? What skills within each operant? What system will we use to
ensure we mix across all operants?

REDUCE LEARNER
ERRORS

What errorless teaching procedures will we use? What prompting methods will
we use?

INTERSPERSE EASY
AND HARD TASKS

Which responses are likely to be easy? Which are likely to be hard? What ratio
of easy to hard will we use?

FADE IN # OF
DEMANDS

What VR schedule will we set initially? Within each session, how will we plan to
fade in demands (i.e., build up to that VR schedule)?

FADE IN EFFORT
AND DIFFICULTY
OF RESPONSES

What easy responses will we use at first? Which responses will be more or less
effortful?

EXTINCTION How will we apply extinction when necessary?
IMMEDIATELY How will we structure the instructional environment so we can immediately
DELIVER Sr+ deliver reinforcers?
PACE What will the duration of the inter-trial interval (ITl) initially be?
INSTRUCTION
PROPERLY

*adapted from materials by Dr. Vince Carbone, included with permission

7/31/2017
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‘; ] : !‘ BREAKOUT SESSION

* Select one of the behaviors you previously discussed,
for which you think the type of problem suggests a
task clarification or job aid intervention.

— Why do you think this?
— Describe what this intervention might look like.

www . thescottcenter.org
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Reduce Task Effort

* Antecedent intervention
* Manipulating the environment to make the job easier

* Oftenincludes
— Moving materials closer to where they’re used
— Rearranging the physical layout of the room
— Eliminating unnecessary steps

www . thescottcenter.ong

o
y‘mgmmmmr {321) 674-8106 ext, ?
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Reduce Task Effort: Research Example

---------

-----

ooooo

from
Abellon &
Wilder,
2014

! 3 |
-

from
Casella,
Wilder,
Neidert, Rey,
Compton, &
Chong, 2010

7/31/2017
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* Select one of the behaviors you previously discussed,
for which you think the type of problem suggests a
reduction in response effort intervention.

— Why do you think this?
— Describe what this intervention might look like.

www . thescottcenter.org
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Goal Setting

* Antecedent/consequence intervention

* Specifying target levels of performance for staff to
demonstrate

* Sometimes just setting the goal changes performance
— Consider Game Theory

— Can be enhanced by publicly posting group
performance

www . thescottcenter.ong
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Goal Setting: Research Example

2016

Mean Pegatnecre of Dats Cards Turned In By DCS

]i*/“!\/' fom a1
o

Bi-Weekly Periods

Figure 4. Aggregated data across all residential homes. DCS = direct care staff; BL = baseline;
GF = graphic feedback; GS = goal setting

Feedback

* Antecedent/consequence intervention

* “Information about performance that allows an
individual to adjust his or her performance” (Daniels,
2000).

* Connects:
Past Performance = Current Performance = Goal

www . thescottcenter.ong

§ et ol
sé pE oIS Tortleenten {321) 674-8106 ext, ?

Yot Aatios 11natomrnt

7/31/2017

37



7/31/2017

Feedback (cont’d)

* Types
— Positive
— Corrective

* Methods
— Verbal
— Visual/graphic

www . thescottcenter.org
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Characteristics of Effective Feedback
(Daniels, 1989, 2000)

* Specific

* Related to Performance under the Behaver’s Control
* Immediate & Frequent

* Easy to Understand

* Individual

* Delivered in Person & in Private

* Graphic

* Antecedent for Reinforcement

www . thescottcenter.ong
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Feedback Tips & Examples

* Feedback should be descriptive about specific
behaviors

— Non-example
* You did a better job with circle today.
— Example

* You did a great job providing at least three
individual instructions per child. The
instructions were appropriate for each child’s
skill level and interspersed evenly throughout
circle.

www . thescottcenter.org
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* Feedback should focus on the performance, NOT the
individual
— Non-example

* You got really frustrated with your client when he
kept giving the wrong answer.

— Example

* When he kept getting the answer wrong, | saw
and heard a change in your interactions with him.
Your instructions became sharper and shorter,
suggesting some frustration. | know it can be
really difficult, but try to keep a neutral tone of
voice. But, if you really just can’t, it’s ok to ask
someone to jump in so you can “walk it off.”

www . thescottcenter.ong
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e Feedback should involve “l statements”
— Non-example

* You to need have the reinforcers more
accessible so you can deliver them
immediately.

— Example

* This time, | want you to hold the edible in
your hand before you present the demand.
That way, it can be immediately delivered
within a split second of him giving the
correct response.

www . thescottcenter.org
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Feedback: Research Example
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Providing Feedback

(Daniels 1989, 2000)

Avoid the use of “but” and the sandwich method.

Try to provide corrective feedback separately from
positive feedback.

4:1 Positive to Corrective Ratio

Draw attention to naturally occurring reinforcers

www . thescottcenter.org
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Providing Feedback

(Reid, Parsons, & Green, 2010)

Begin with a positive or empathetic statement.
Specify what staff performed correctly.

Specify what staff performed incorrectly (if applicable).

P W oRe

. Specify what staff need to do to correct anything from
Step 3.

Solicit questions from staff about this information.

U

6. Inform staff about next training or supervisory steps.

7. End with positive or empathetic statement.

www . thescottcenter.ong
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So what’s the right way?

* What works best for you
— You can be comfortable
— Sincere
— Fluent

* Adjust based on the trainee

— Positive only in moment; corrective immediately
before next practice opportunity

— Ask for trainee’s preference

www . thescottconter.ong
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Feedback: Research Example

Juermal off Cirpyanezasiond Debasor Mangpemon?, 15521-53%, 201% ! Routledge

Coppriaht © Taplor & Framcs Grop, LU oyl b

ISSN: 01608061 pant 15405008 cndne
DOF: 30 8NG00 T 2015 1093057

Should You Order the Feedback Sandwich?
Efficacy of Feedback Sequence and Timing

AMY ). HENLEY and FLORENCE D. DIGENNARO REED

Limiversier o Kunsas Loy

woee, Kivsan, 184

Tivds sty soughyt fo treestiate the wiiicacy of feodbck sequence —
manmely, the fvdback sandwich—and Hming on performance.
Dniclergractuate participants performed simulatod office tasts, each
assoctaidd matk a feedback seguence (postiion-cormeciine-posiiioe,
Prosiive-postiioe-correrhive,  comTRCiie-faaiIne-posiii and o
) s 1 a coumerbalanced fastson. Half of the par-
dicimanis revedond (ndivddual vorbal fosdback delivered pricately by
e ressverober imemeolicaiely afder sach seston, wnd the ronginmg
pariciixents recenvd the same e of feedivack smmediaiely bofore
wich session. The aggregate data suggpestedd no fSvdback was the
w0l afffcacious for panic(pants wbo experenced fevdivick prioe o
PerfCrmarce, and the cormpciise-iveioe-positioe sogreence wyas thy
mast gfficacious for participants who recelved foodback fodlowing
performance. INfevences (n foedback timing were nof significant
excapd for Dy n
the foedback eich wes por the most efffcaciony spaence,
degtide claims (o the conrrary

foethvack comditsom. These results documens that

Publicly Posting Feedback

* Suggested for group data, not individual
* |f post individual data, use a code

* Preference and effect has yet to be determined
through research

www . thescottcenter.ong
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Monitoring/Observation by
Self/Others

* Using self-checklists

* Peer observations/monitoring

{ & '-;: — o bt
N finoTocottcanton
Vot Astism Vinatonerst

www . thescottcenter.org
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Self-Monitoring: Research Example

from
Petscher &

: Bailey,

2 ALY e 2006
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‘; ] : !‘ BREAKOUT SESSION

* Select one of the behaviors you previously discussed,
for which you think the type of problem suggests a
goal setting, feedback, and/or self-monitoring
intervention.

— Why do you think this?
— Describe what this intervention might look like.

www . thescottcenter.org
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Reinforcement, Extinction, or
Punishment

* Overused in Businesses
— Negative reinforcement
— Tangibles as positive reinforcers
— Punishment

* Underused in Businesses
— Sincere, genuine positive reinforcement

www . thescottcenter.ong
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Selecting Reinforcers

* Use verbal-based preference assessments (e.g.,
surveys, rankings)

* Do NOT assume the supervisor knows best (Wilder,
Rost, & McMahon, 2007)

www . thescottcenter.org
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BREAKOUT SESSION

-

* Think of an overused consequence in your workplace
(i.e., negative reinforcement or punishment). How
could you rework this into a positive reinforcement
contingency?

www . thescottcenter.ong
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What about re-training as an
intervention?

* It’s often not necessary
— Job is unclear: task clarification
— Task only occurs with reminders: job aids

— “Won’t do” (performance problems): consequence
interventions

* But re-training IS appropriate
— For skill deficits or “can’t do” problems
— If the skill was never learned
— Or if performance deteriorated over time

www . thescottcenter.org
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Steps in Performance Management

6. Evaluating & Revising

www . thescottcenter.ong
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6. Evaluating & Revising

Continue to monitor performance
Graph data

Use data-based decision guidelines to determine if
interventions are working or need to be changed

Change interventions as often as needed to achieve
desired performance

Changes still function-based

www . thescottcenter.org
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Objectives Review

By the end of today’s presentation you should be
able to...

1.
2.

3.

Recognize what OBM is.

Identify how OBM can be useful with classroom
staff.

Be familiar with some common OBM
assessments.

List several techniques that might be useful in
improving staff member's behavior.

www . thescottcenter.ong
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How can you learn more?

* Join OBM Network: http://obmnetwork.com/

* Read JOBM: http://www.tandfonline.com/loi/worg20

* Follow the work of prominent OBM researchers and

consultants
— John Austin
— Barbara Bucklin
— Aubrey Daniels
— Alyce Dickinson
— Brett DiNovi
— Nicole Gravina
— Heather McGee
— Ryan Olson
— David Wilder

Eenten

Yot Aatioa 11oatomennt
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FIT & ABA Technologies, Inc.

Would You Like to Impact Business Results
Using the Science of Behavior?

http://web?2.fit.edu/bst/programs/aba/ceu.php
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