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+ Assessment (analysis) drives the intervention

+ An initial assessment provides a baseline (operant skill level)
* On-going assessment provides tracking and outcome data

* On-going assessment can guide program adjustments

* The failure to conduct an adequate assessment can result in an
inappropriate and ineffective curriculum for a child, as well as a
waste of valuable teaching time and resources
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It is essential to identify a child’s existing verbal, nonverbal, and
social skills (e.g., mands, echoics, listener skills, peer initiation)

It is also essential to identify the language, social, behavioral, and
learning barriers that are preventing or slowing down skill acquisition
Most common language assessment tools for children with autism fail
to provide this necessary information (Esch, Lalonde, & Esch, 2010)
For example, 28 out of 30 assessments fail to assess a child’s mand
repertoire (Esch et al, 2010), and none provide an assessment of
possible barriers

e

Norm-referenced vs. criterion-referenced

A norm-referenced tests ranks and sorts students using percentile
measures relative to a large sample of peers (e.g., IQ tests, SAT,
PPVT, “Bell curve”)

A criterion-referenced test provides a measure of a student’s mastery
of a pre-determined group of skills (e.g., math skills)

A criterion-referenced test provides specific information as to what a
student (or professional) can or cannot do in a certain domain (e.g.,
manding, national board medical exam, BACB exam)

A criterion-referenced assessment provides the operant level
(baseline) of a domain of skills for an individual learner, and can
directly point to intervention needs and priorities

8/4/2014



T

 Basic behavioral concepts and principles allow professionals to
identify and quantify learning, as well as barriers (e.g.,
motivation, reinforcement, stimulus control, generalization)

* A behavioral analysis of typical human development provides a
frame of reference for an assessment (e.g., Bijou & Baer, 1965;
Schlinger, 1996; Novak & Pelaez, 2003; Skinner, 1957)

« Skinner’s (1957) analysis of verbal behavior provides a
behavioral framework of language and social behavior that can
be used to guide an intervention program (Sundberg & Michael,
2001)

T

* Expands and clearly delineates the traditional categories of
expressive and receptive language

+ “Expressive language” is expanded across the verbal operants
 echoic (motor imitation, copying-a-text)

* mand

° ftact

* intraverbal

+ textual

* transcriptive

+ “Receptive language” is expanded to four distinct repertoires
« listener discriminations (receptive language)

+ audience participation

+ mediator of reinforcement

* emotional responder
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There are five components of the VB-MAPP

The VB-MAPP: Milestones Assessment measures 16 domains
with 170 language, learning, and social milestones, across 3
developmental levels (0-18 months, 18-30 months, 30-48 months)
The VB MAPP: Barriers Assessment examines 24 common
learning and language barriers often faced by children with autism
The VB MAPP: Transition Assessment is a summary assessment

of 18 domains and can serve as a guide for planning a child’s
educational needs

e

The VB-MAPP: Supporting Skills and Task Analysis provides a
checklist of hundreds of additional skills that may not warrant
milestone status, but support the development of each of the
domains (e.g., mands for attention, tacts of auditory stimuli)

In addition, this section contains a task analysis of the 170
milestones, which is valuable for those progressing at a slower rate

The VB-MAPP: Placement and IEP Goals provides
recommendations for program development based on the child’s
VB-MAPP profile, and his specific scores on the 170 milestones
and the 24 Barriers

Also contains a bank of over 200 IEP objectives directly linked to
the milestones and barriers assessments
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+ 16 domains are presented in three developmental levels:

+ The elementary verbal operants (e.g., echoic, mand, tact, intraverbal)
* The listener skills

+ Vocal output

+ Independent play

+ Social skills and social play

* Visual perceptual skills and matching-to-sample

+ Grammatical and syntactical skills

* Group and classroom skills

+ Beginning academic skills

VB-MAPP Milestones Master Scoring Form

. VP Wi Pt i g, Fn Catrgs 15 S50 Wt 3. Subory

8/4/2014



VB-MAPP Milestones Master Scoring Form
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VB-MAPP Milestones Master Scoring Form
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Milestones Assessment: LEVEL | (0-18 MONTHS)

(T) = Direct testing; (O) = Observation; (E) = Either testing or observation; (TO) = Timed observation

ASSESSMENT

IsT 28D 3RD 4TH

MaND TOTAL SCORE:

Does the child use words, sig= desired items or activities?

echoic, imitative, or other prompts, but no
ept What do you want?) — the desired item can
3. Generalizes 6 mands across 2 people, 2 settings, and 2 different examples of a reinforcer

(e.g. mands bubbles from mom and dad, inside and outside, a red bottle and a blue bottle) (E)

4. Spontaneously emits (no verbal prompts) 5 mands — the desired item can be present

(TO:60 min.)

5. Emits |0 different mands without prompts (except, What do you want?) — the desired item
can be present (e.g, apple, swing, car, juice) (E)

Ist 2D 3RD 4TH

Comments/notes:
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Milestones Assessment: LEVEL | (0-18 MONTHS)

(T) = Direct testing; (O) = Observation; (E) = Either testing or observation; (TO) = Timed observation

IsT_2ND 3RD 4TH
MaND TOTAL SCORE;, 41/Z| | |

or activities?

Does the child use words, signs, or pictures to ask for desire:

I. Emits 2 words, signs, or PECS, but m other prompts, but no

physical prompts (e.g, cracker, book)

2. Emits 4 different mands without prol t7) — the desired item can
be present (e.g., music, slinky, ball) (T)
3. Generalizes 6 mands across 2 people, 2 settings, and 2 different examples of a reinforcer
(e.g, mands bubbles from mom and dad, inside and outside, a red bottle and a blue bottle) (E)
4. Spontaneously emits (no verbal prompts) 5 mands — the desired item can be present
(TO: 60 min.)
5. Emits |0 different mands without prompts (except, What do you want?) — the desired item

can be present (e.g., apple, swing, car, juice) (E)

Commensinotes -

MAND Emits 4 different mands without prompts (except, What do you want?) the
2-M desired item can be present (e.g., music, Slinky, ball). (E)

r Objective: To determine if a child mands without echoic prompts, and for a child using
signs or selecting icons, mands without imitative or pointing prompts, respec-
tively.

Materials: Gather items or plan actions that function as reinforcement for the child.
Example: A chill ‘oas‘amimahen he is on a swing and wants to be pushed,

c or imitative prompt.

| point score:  Give the child 1 point if he mands for 4 different reinforcers without the adult
saying the target word (echoic prompt), giving an imitative or pointing prompt,
or for a child using signs, speaking the word (intraverbal prompt). The desired
item or activity can be present, as well as the verbal prompt, “What do you
want?” (or something similar).

/2 point score:  Give the child % point if he emits 3 of these types of mands.




VB-MAPP
Master Scoring Form
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VB-MAPP
Master Scoring Form
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Early Echoic Skills Assessment (EESA)

Barbara E. Esch, Ph.D., BCBA, CCC-SLP

Scoring Groups 1-3: For each item, score the best response of up to 3 trials —
X = correct sounds and correct number of sylables (1 poine)

RAW SCORI
I= exca sylibles (4 poin) Coupe 15
Blank = no response, incorrect vowels, or missing sylbles (0 points) (Groups 1-5) . ..

Group I:Simple and reduplicated syllables
Targets: vowels, diphthongs, consonants p, b, m,n, b, w

ASSESSMENT

O Oeetre Cone oo Owe
wow hop y w bor

e D mama Ebeo G Owava ‘AssessronT
e papa nono wop or I

O Cme Con Teo Dow Groun 1

Group 2: 2-syllable combinations
Targets:Add consonants k,g,t,d, .y, ng

[ window [open Oaco Oicky

O tunny [oh boy [too-ey oo hot

[meow Oyumm-o [ hankie [ monkey

ey Doty oo bad Duh-oh AssessMeNT
Clbowwow  [oay doy [ coolie [ cacay —

Dl mommy [ pokey [ puper Dot dog Group 2

Group 373-syllable combinations

Hebbyroy  [Jpouro [eohightve  [Jeiny pan [ how many

O barana Oeobretre  [onooey  [peckaboo  [pouyume
fee fifoe fac dogay binky boo teddy bear dy-up

Cyummyood  [Jgoofygoar  [Jonecookie  [doggybone ] wee mitcen

daddy up hey me too openup funny king, ceepee boat P

aboat Clmybigroe  [Jpeanuchac  [Ja hiccup. [ puppet game Group 3

Group 4: Prosody: spoken phrases (Model: Emphasize syllables in bold italics)
X = emphasis on correct sylables (1 poine)
1 = emphasis on non-target sylables (% poin)
Blank = monotone response (o emphasis) (0 ponts)
[JONEbuny  [ina MIN-wee [] TAKE ic [ my MOM.my
O uH-on CIMY mommy [ bow-wow  [] BUG-a-boo Group 4

AssessMENT

'osody: other contexts
X = response correct or nearly so (1 paint)
Blank = response does not losely match model (0 points)

-
[ Echoes ich varitons in 1-2 nes O

i
[ Echoes whispering [ ] Echoes quietloud voice (tyebye vs BYE-BYE) ‘AssessHeNT

Barbara E. Esch, Ph.D., BCBA, CCC-SLP

Scoring Groups |-3: For each item, score the best response of up to 3 trials TOTAL ASSESSMENT
X = correct sounds and correct number of syllables (I point) RAW SCORE:

| = recognizable response, but incorrect or missing consonants or extra syllables (/4 point) (Groups 1-5)

Blank = no response, incorrect vowels,or missing syllables (0 points)

Group |: Simple and reduplicated syllables

Targets: vowels, diphthongs, consonants p, b, m, n, b, w

Xan [oye bye [Jone [Jmoo [Jwe
[wow [hop [y Cw ooy
[I]bee [ mama [Jboo [may Owawa ssY -
B Hr H Bz Bno owwl T DT
oo me [Joh [Jto [tz Group |

Group 2: 2-syllable combinations
Targets:Add consonants k, g, t, d, f,y, ng

[ baby [] window [ open aco [[icky

[eo ea [ funny [ oh boy [Jtoo-ey [J oo hot
[ nightcime [ meow [ yumm-o [ hankie [ monkey
[ bunny [ ity [ porey [Jtoo bad [Juh-oh ASSESSMENT
[ my foot [ bow wow [ pay day [ cookie [ daddy Subtotal
[yucky [ mommy [T pokey [pupey [[Jhot dog Group 2
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ECHOIC (Use the EESA Subtest on page 24) TOTAL SCORE:

Does the child immediately repeat (echo) vowel and consonant phonemes, singly and in
combinations?

1. Scores at least 2 on the EESA subtest (T)

. Scores at least § on the EESA subtest (T)

. Scores at least 10 on the EESA subtest (T)

TsT N0 3no 4tH

IS

. Scores at least 15 on the EESA subtest (T)

. Scores at least 25 on the EESA subtest (at least 20 from group 1) (T)

‘Comments/notes:

VB-MAPP  Milestones Assessment: Level | 9

VB-MAPP
Master Scoring Form

Copyright 2008 Mk L Sundberg
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It is important to find out what a child can do (The VB-MAPP
Milestones Assessment), but also important to be aware of the
problems and challenges he or she faces

The VB-MAPP Barriers Assessment is designed to identify and score
24 different learning and language acquisition barriers

Many of these barriers are identified in the DSM-5 (inflexible
routines, repetitive behaviors, deficits in social communication,
sensory defensiveness, fixated interests)

Once a specific barrier has been identified, a more detailed
descriptive and/or functional analysis of that problem is required

An individualized functional or descriptive analysis will be
necessary to determine the nature of the problem, and what
intervention program might be appropriate for the child

\A

There are several different types of barriers that can affect learning
and language development

Strong and persistent negative behaviors that impede teaching and
learning (e.g., non-compliance, tantrums, aggression, SIB)

Verbal operants or related skills that are absent, weak, or in some
way impaired (e.g., echolalia, rote intraverbals, “mands” that are
really tacts)

Social behavior and the speaker-listener dyad can also become
impaired for a variety of reasons (e.g., limited motivation for social
interaction, impaired mands, impaired listener skills)

8/4/2014
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* Fundamental barriers to learning that must be analyzed and
ameliorated (e.g., the failure to generalize, weak motivators, prompt
dependency)

* Specific behaviors that can compete with teaching (e.g., self-
stimulation, hyperactive behavior, or sensory defensiveness)

* Problems related to physical, medical, or biological barriers that
must be accounted for in some way (e.g., articulation or motor
imitation errors may be due to physical limitations, matching errors
may be due to visual limitations, listener errors may be related to
hearing problems, poor performance may be due to illness, sleep
deprivation, severe allergies, medication changes, pain, etc.)

T

* 24 Common Learning and Language Acquisition Barriers

* Behavior problems

* Instructional control (escape/avoidance)

¢ Impaired mand

* Impaired tact

* Impaired motor imitation

* Impaired echoic (e.g., echolalia)

¢ Impaired matching-to-sample

* Impaired listener repertoires (e.g., LD, LRFFC)

14
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+ Common Learning and Language Acquisition Barriers

¢ Impaired intraverbal

* Impaired social skills

* Prompt dependency, long latencies

* Scrolling responses

* Impaired scanning skills

+ Failure to make conditional discriminations (CPs)
+ Failure to generalize

* Weak or atypical MOs

T

+ Common Learning and Language Acquisition Barriers

» Response requirements weakens the MO
 Reinforcer dependent

¢ Self-stimulation

* Articulation problems

* Obsessive-compulsive behavior

* Hyperactivity

+ Failure to make eye contact

+ Sensory defensiveness

15
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VB-MAPP Barriers Scoring Form

Key: Score. Date Color Tester
Ghids mame: | SOphie A« st et 7/23/14 MS
Date of birth: 20 TEST:
Age at testing: \:\ \4 380 TEST:
| 4TH TEST:
Behavior Instructional Impaired Impaired Impaired Impaired
Problems Control Mand Tact Imitation Echoic
1 2 3 4 1 2 3 4 1 2 3 4 12 3 4 1 2 3 4 1 2 3 4
Impaired Impaired ired Impaired Prompt
VP-MTS Listener Intraverbal Social Skills Dependent Serolling
4
3
2
1
12 3 1 12 3 4 1 2 3 1 1 2 3 1 i 2 3 7 12 3 7
Impaired Impaired Conditional Failure to Weak [Response Requi Reinforcer
Scanning Discrimination Generalize Motivators Weakens MO Dependent
4
3
2
1
1 2 3 4 12 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4
Self- Hyperactive Failure to Sensory
Stimulation Behavior Make Eye Contact Defensiveness.
4
3
2
1
i 2 3 17 12 3 4 1 2 3 1 1 2 3 1 i 2 3 17 1 2 3 4
VB-MAPP Barriers Assessment
0= No problem; | = Occasional problem; 2 = Moderate problem; 3 = Persisent problem; 4 = Severe problem

ASSESSMENT

1. Negative Behaviors

0. Does not demonstrate any significant negative behaviors
1. Engages in some minor negative behaviors weekly, but recovery is quick

2. Emits a variety of minor negative behaviors daily (e.g., crying, verbal refusal, falling to the floor)

3. Emits more severe negative behavior daily (e.g. tantrums, throwing things, property destruction)

4. Often emits severe negative behavior that is a danger to himself or others (e.g. aggression, seff-njury)

~

Instructional Control (Escape and Avoidance
of Instructional Demands)

0. Typically cooperative with adult instructions and demands
1. Some demands will evoke minor noncompliant behavior, but recovery is quick

2. Emits noncompliant behavior a few times a day, with minor tantrums, or other minor behaviors

3. Emits noncompliant behavior several times a day, with longer tantrums and more severe behaviors
4. Noncompliant behavior dominates the childs day, negative behaviors can be severe and dangerous

ST IND SR> 4T

bl

Absent,Weal, or Impaired Mand Repertoire score: [ 3]s

0. The mand repertoire is growing consistently and is in proportion with the other Milestones
1. Mands occur, echoics are strong, but the tact and listener skills (LDs) Milestone scores are higher than the mand
2. Mands are lmicd 1 smal et of consumabe reiforcers,depite srong s, LD3,and echlc s
3. Mands are very limited,are prompe bol do not match th

operations (MOs), i d i ds occur
4. No effective mands, associated negative behaviors, same problems in #3 above may oceur

ASSEsSHENT

Absent,Weak, or Impaired Tact Repertoire SCORE: . ..

>

0. The tact repertoire is growing consistently and n with the other Mllesmnes

1. Tacts occur, echoics are strong, but listener skills (LDs) m:rkedly outnumber tag

2. Tact errors occur,strong echoic and LDs, tacts are prompt bound or scrolled, intenance required

3. Many tact errors occur, echoic and LDs are strong, stuck at nouns and verbs, rote tacts, single word tacts despite
multiple-word LDs, no spontaneity, fails to generalize

4. Minimal tact skills despite strong echoic and LDs, many failed attempts at teaching tacts

AsSEsSHENT

o

Absent,Weak, or Impaired Motor Imitation SCORI

°

The motor imitation repertoire is growing consistently and is in proportion with the other Milestones
. Motor imitation occurs, but the scores are lower than those on the other Milestone skills

. Imitation doesn't easily generalize, i inappropriate, or there is a dependence on imitative prompts

3. Imitation is prompt bound physically or verbally, weak MOs to imitate, has abilites in other areas

4. Has no imitation skill, or does have imitation skill but they never occur in any functional way

o=

> 2008 Mark L Sundberg VB-MAPP Barriers Assessment 25

Copyrigh
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VB-MAPP Barriers Scoring Form

Key: Score Date Color Tester
Ghids mme: | SOpie A. st et 7/23/14 MS
Date of birth: 20 TEST:
Age at testing: \:\ \4 380 TEST:
A TEST:
Behavior Instructional Impaired Impaired Impaired Impaired
Control Mand Tact Imitation Echoic
2 3 4 12 3 4 1 2 3 4 2 3
Impaired Impaired Impaired Impaired Prompt
VP-MTS Listener Intraverbal Social Skills Dependent Serolling
4
3
2
1
12 3 1 12 3 4 1 2 3 1 1 2 3 1 i 2 3 7 2 3
Impaired Impaired Conditional Failure to Weak [Response Requi Reinforcer
Scanning Discrimination Generalize Motivators Weakens MO Dependent
4
3
2
1
1 2 3 4 12 3 4 1 2 3 4 1 2 3 4 1 2 3 4 2 3
Self- Impaired Hyperactive Failure to Sensory
Stimulation Articulation Behavior Make Eye Contact Defensiveness.
4
3
2
1
i 2 3 17 12 3 4 1 2 3 1 12 3 2 12 3 2 2 3
Language Barriers Scoring Form
Key: | Score Date Color Tostor |
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VB-MAPP
Master Scoring Form
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VB-MAPP
Master Scoring Form
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The VB-MAPP Transition Assessment
\

A common goal for many educators and parents of children with
special needs is to integrate the child into a mainstream setting
There are many different levels of integration and the Transition
Assessment was designed to identify the skills that increase the
probability that a child will be successful in a less restrictive setting
No single skill will be a good determiner of success, but a collective
body of skills can help educators and parents make decisions

The VB-MAPP Transition Assessment provides a tool to help
determine if a child has the necessary prerequisite skills to learn in a
less restrictive classroom environment

There are 18 skill areas on the Transition Assessment

VB-MAPP Transition Scoring Form

Key: Score Date Color Tester
Thilds mame: | SOPNiE A o 7/23/14 MS
Date of birth: | 7/1/11 200 e
Age st testing [1]3 yrs [2] B a] 3w e
A TEST:

VBMAPP. [Negative Behaviors and| | Classroom Routines

VB-MAPP Milestones
Score Barriers Score Instructional Control Group Skills

Sodal Skills Independent
and Social Play Academic Work

- N w oA oo

z
gz
i -

Rate of Skill Retention of
Acqisition

B
E
B
H

[ )

s SefDirected General
Change Behaviors Lesure Time Selthelp Tolting Skl Eating Skils

- N @ & @

12 3 4 1 2 3 4 12 3 4 12 3 4 1 2 3 4 12 3 4

8/4/2014
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VB-MAPP Transition Assessment

Rate the Child on a Scale of | to 5 for Each Area

ASSESSMENT

Works Independently on Academic Tasks SCORI

Works independently on academic tasks for at least 30 seconds with no more than | adult prompt

. Works independently on academic tasks for at least | minute with no more than | adult prompt.

. Works independently on academic tasks for at least 2 minutes without adult prompring to stay on task
. Works independently on academic tasks for at least 5 minutes without adult prompting to stay on task
. Works independently on academic tasks for at least 10 minutes

out adult prompting to stay on task

ASSESSMENT

Generalization of Skills Across Time, Settings,
Behaviors, Mate:

Is,and People

. Generalizes a few new skill to different people and across time, but not easily across materials
. Generalize to new materials, but only after extensive generalization (multiple exemplar) training
. D stimulus ization in the natural envi on 10 occasions
. D response in the natural on 10 oceasions
. Consistently demonstrates both stimulus and response generalization on the first or second trial

ASSESSMENT

Range of Items and Events that Function
as Reinforcers SCORE:

Reinforcers are frequent and mainly edibles, liquids, and physical contact (unlearned motivators)

. Reinforcers are tangibl j.or such as toys, d-effect objects dolls

. Reinforcers are social (e.g. attention), peer mediated ). related to specific places (e.g. parks, stores),and
less frequent; it is these learned reinforcers that are mainly used for teaching

. Reinforcers are intermittent, social, automatic, and involve a wide range of items and activities

. Reinforcers are intermittent, social, age appropriate, varied, and involve verbal information and change frequently

ASSESSMENT

Rate of Acquisition of New Skills

Typically requires two or more weeks of training sessions and hundreds of trials to acquire a new skill
Requires at least one week of training sessions and 100 or more trials to acquire a new target skill

mawn
z
3
€
H
%3
£
H
H
H
3
&
®
3
&
g

Consistently acquires new target skills daily averaging  trials or less

ASSESSMENT

10. Retention of New Skills

Retains a new skill for at least 10 minutes after it has been scored as correct in a teaching session
Retains a new skill for at least | hour after it has been scored as correct in a teaching session
Retains a new skill for 24 hours after it has been scored as correct with 5 or less maintenance trials
Retains acquired skills after a 24-hour period without maintenance trials

Typically retains acquired skills for at least | week without maintenance trials

swe -

n

32 VB-MAPPTransition Assessment

VB-MAPP Transition Scoring Form

Key: | Score Date Color Tester
Ghids mame: | SOphie A st 7/23/14] MS
Date ofbirthe | 7/1/11 20w
hge at esing [1] 3 yrd2] 3] £
A TEST:
‘ VB-MAPP Milstones ‘ ‘ VB-MAPP. ‘ ‘m Behaviorsand ‘ Classroom Routines. ‘ Social Skills ‘ ‘ Independent
Score Barriers Score Instructional Control Group Skills and Social Play Academic Work
5
4
3
2
1

Range of Rate of Ski Retention of Natural Environment |
Generalization Reinforcers Acquisition New Skills. Learning
5
3| | P
—
) '
1
1.2 3 4 1.2 3 4 1 23 4 1 234 1 234 1.2 3 4
Adaptabity to Spontaneous SelfDirected General
Change Behariors Leisure Time Sefhelp Tolletng Skl Eating kil
5
4
3
2
1
1.2 3 4 1.2 3 4 1.2 3 4 1.2 3 4 1.2 3 4 1.2 3 4
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Transition Scoring Form

Task Analysis and Skills Tracking: LEVEL 2 (18-30 MONTHS)

(T) = Direct testing; (O) = Observation; (E) = Either testing or observation; (TO) = Timed observation

Skill
102
10-b
10
10-d
10-e
104
10-M

MAND — LEVEL 2 (CONTINUED)
Emits 2 new mands without training (e.g, says | want hot cocoa without training) ()
Demonstrates response generalization for 2 different mands (e.g. Get me. Chase me. Run) (O)
Mands with an adjective 5 times — can use verbal and nonverbal prompts ()
Mands for information 3 times using who questions (O)
Spontaneously mands for others to emit 20 different actions (e.g. Run. Go. Push me.) (O)
Spontaneously mands to novel and unfamiliar people 2 times (O)

Emits 10 new mands without specific training (e.g., spontaneously says Where kitty go?
‘without formal mand training) (O)

Met

Skill

TACT — LEVEL 2
Tacts 4 different people, pets, or characters by their specific name (can include mama and dada) (T)
Tacts 2 actions when asked, for example, What am | doing? (e.g. jumping, clapping) (T)

Acquires a new tact in less than 20 training trials (T)

6d Tacts 5 items in a 15 second period (fluency) (T)

6-M  Tacts 25 items when asked, What's that? (e.g. book, shoe, car, dog, hat) (T)

7a | Tacts 3 body parts (eg. nose, eyes, mouth) (T)

7b | Tacts 2 auditory stimuli (e.g. phone ringing, siren, dog barking) (T)

7 Spontaneously emits a tact containing two words for § different tacts (e.g. baby’ crying) (E)

74 Tacts 2 different actions when asked What he doing? (e.g., drinking, swimming) (T)

7 Tacts 40 items when asked What’s that? (e.g., tree, bow, sock, crayon, apple) (T)

7-M  Generalizes tacts across 3 examples of 50 items, or from a list of known generalizations
(e.g, tacts 3 different cars) (T)

8a | Tacts 2 tactile stimuli (e.g., says ball when feeling a ball in a bag) (T)

8b  Tacts 5 noun-verb or verb-noun combinations (e.g. dog eating, oling bal) (T)

8 Tacts two or more items from 10 different pages in a book when asked, What do you see here? (T)

84 Glances ata listener while tacting on 5 occasions (O)

8M  Tacts 10 actions when asked, for example, What am | doing? (e.g. jumping, sleeping, eating) (T)

92 Tacts 25 two-component noun-noun relations (e.g. paper and pencil car and truck) (T)

9b  Acquires a new tact in less than |5 training trals (T)

9 Spontneously tacts items in a book,on TV, or in a video § times (e.g, Cinderella) (O)

94 Learns 2 new tacts without direct training (e g, untrained echoic to tact transfer) (T)

Comments/notes:

VB-MAPP  Task Analysis and Skill Tracking: Level 2

45
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6-b
6-c
6-d
6-M

7-a
7-b
7-c
7-d
7-e

TACT — LEVEL 2 Met
Tacts 4 different people, pets, or characters by their specific name (can include mama and dada) (T)

Tacts 2 actions when asked, for example, What am | doing? (e.g., jumping, clapping) (T)

Acquires a new tact in less than 20 training trials (T)

Tacts 5 items in a |5 second period (fluency) (T)

Tacts 25 items when asked, What’s that? (e.g., book, shoe, car, dog, hat) (T)

Tacts 3 body parts (e.g. nose, eyes, mouth) (T)
Tacts 2 auditory stimuli (e.g., phone ringing, siren, dog barking) (T)

emits a tact ining two words for 5 different tacts (e.g., baby’s crying) (E)
Tacts 2 different actions when asked What he doing? (e.g., drinking, swimming) (T)
Tacts 40 items when asked What's that? (e.g., tree, bowl, sock, crayon, apple) (T)

Key: | Score Date Color | Tester
child's name: IsTresm
Date ofbirth: 20 e
geat testing: |1 3 4] 3w
4m e

52

36 VBIMAPP Task Analysis and Skill and Tracking Chart: Level 2
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T

* The placement section (VB-MAPP Guide, chapters 8-10)
contains an interpretation and suggestions for programming
for all 170 milestones

« It also contains over 200 template IEP goals covering all
170 milestones
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SociAL BEHAVIOR AND SoOCIAL PLAY - LEVE
SociAL Initiates a physical interaction with a peer 2 time: sh in a wagon, hand
6-M holding, Ring Around the Rosy).

A child who attends to peers, imitates peers, and wants to interact with peers, but does not have the

necessary verbal skills, may enga; a form of social interaction. It is important
at this point in social developmei ing simple verbal interactions between the
target child and peers. Successful i decrease the likelihood of social anxiety
and withdrawal. The most functi etween children is manding. Tag
and intraverbals are important, but are more complex and come later. The child must learn four
of mand-related behaviors, two as a speaker and two as a listener. As a speaker the child needs to le
to (1) mand to a peer to obtain a reinforcer (e.g., a second person on a teeter-totter), and (2
peer to remove an aversive (e.g., not taking turns on a swing). As a listener a chill
respond to the mands of a peer to deliver a reinforcer (e.g., get on the teeters , and (4) respond to
the mand of a peer to remove an aversive (e.g., get off the swing). These are complicated behaviors
because they, like all mands, are controlled by motivational variables and may be complicated to identify
and control. Even more complex is teaching a child to emit the socially correct behavior when the MO
is strong (e.g., not to hit to get a turn on the swing, or to passively surrender a reinforcer to a peer).
- The easiest of these four different mand relations to teach a child is to mand for a desirable item from
a peer. This often must be taught in a contrived situation, but can be easily accomplished using a manding
to peers procedure. It is important when teaching this behavior to fade out adult prompting (e.g., “Ask
Joe for the gumuty bear”) and reinforcement (e.g., “Nice sharing!”), because the goal is for the social
i ‘ome under the antecedent and consequential control of the peer, not the adult. Spontaneous
to peers will be difficult to achieve if adults continue to control the social contingencies.
al activities that may further develop other aspects of social behavior can be found in the
nding sections of VB-MAPP Social Behavior and Social Play Supporting Skills list.

Suggested [EP Goals for Social Behavior and Social Play: Level 2 (select only 1 or 2 goals and
modify them as appropriate for the individual child).

o The child will spontaneously mand to peers at least 25 times per day.
o The child will spontaneously respond to the mands from peers 25 times in a single day.

o The child will engage in cooperative, constructive, or physical play activities with peers lasting
at least 5 minutes.

o The child will spontaneously mand to peers using questions, directions, instructions, etc.
e.g., “What's that? ere is your lunch?” “Come on, get your bike”) at least an average
g., “What's that?” “Where is your lunch?” “C get your bike”) at least g

of 25 times per day.

o The child will take turns and share reinforcers with peers without prompts at least S times
in a day.
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VB-MAPP
Master Seoring Form
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Interpreting the Level 3 Assessment: Curriculum Placement and Writing IEP Goals

Figure 10-1
Sample VB-MAPP Milestones Assessment for a child scoring in Level 3.

VB-MAPP Milestones Master Scoring Form
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T

* Behavior analysis has much to offer autism assessment
and treatment

 Skinner’s analysis of verbal behavior is a powerful tool

* Assessment is essential for an effective and efficient
intervention program

* The VB-MAPP can provide important direction for any
style of intervention program
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‘\

* Skinner (1978) stated

* “Verbal Behavior...will, I believe, prove to be my most
important work” (p. 122)
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