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Overview 
 

1. Review recent research on social skills and autism 

 

2. Conditioning praise as a reinforcer 

 

3. Teaching responses to facial expressions 

 

4. Recommendations for research and practice 

Diagnostic Criteria for ASD (DSM-5) 
Deficits in social-emotional reciprocity  
·Failure of back-and-forth conversation  

·Failure to initiate or respond to social interactions  
 

Deficits in nonverbal communication  
·Abnormalities in eye contact and body language  

·Deficits in understanding and using gestures  

·Lack of facial expressions and nonverbal communication 
 

Deficits in developing and maintaining relationships 
·Difficulty adjusting to social contexts  

·Difficulty sharing imaginative play or making friends  

·Absence of interest in peers 
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DSM-5 

Review of Recent Research 
Search: autism + social + behavior analysis 

 

14 studies in the past 5 years 
 

·Playing and sharing 

·Social communication: initiations and responses 

·Identifying social reinforcers 

·Assessing and reducing inappropriate social behaviors 

·Teaching safety skills 

·Teaching empathic responding 
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Remove the Adults! 
 

1. Picture Activity Schedules 

2. Video Modeling 

3. Script Training and Fading 

 

With adults  

1. Teaching Interaction Procedure 

2. Social Stories 

Participants ς Number and Ages 
Study # Participants  Ages 

Broadhead et al. (2014) 6 3-5 

MacDonald et al. (2009) 2 5-7 

Marzullo -Kerth et al. (2011) 4 7-8 

Jones et al. (2014) 4 4-6 

Paden et al. (2012) 2 7-9 

Garcia-Albea et al. (2014) 4 4-6 

Leaf et al. (2012) 6 5-13 
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Playing and Sharing 
 

1. The use of linked activity schedules to teach 
ÈÉÄÅȤÁÎÄȤÓÅÅËȢ ɉάΪΫήɊ 

 

2. Using video modeling to teach reciprocal pretend 
play. (2009) 

 

3. Using multiple -exemplar training to teach a 
generalized repertoire of sharing. (2011) 
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Graduated guidance 
ÅFull physical prompts, faded with improvement 
ÅScript fading ɀ last word faded first 
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Participants alternated between 
hider and seeker 
 
Participants increased hide-and-
seek game-playing skills, with novel 
locations 
 
Did not respond with activity 
schedule alone 
 
Did not play when activity schedule 
was taken away 
ÅShould they be faded? 
ÅDo children with autism always 

need activity schedules (like 
planners)? 
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MacDonald et al. (2009) 
 

Each video had 14-17 scripted verbalizations 
·Adult models 

 

Three play sets: 
·Airport ɀ Ȱ7Å ÎÅÅÄ ÇÁÓȟȱ ÐÕÔ ÉÎ ÇÁÓȟ Ȱ)ȭÌÌ ÇÅÔ ÍÙ ÓÕÉÔÃÁÓÅȱ 

·Zoo ɀ Polar bear Ą Ȱ#ÁÎ ) ÆÅÅÄ ÈÉÍȩȱ Ȱ3ÕÒÅȟ ÈÅ ÌÏÖÅÓ ÆÉÓÈȱ 

·Grill ɀ Ȱ,ÅÔȭÓ ÃÈÅÃË ÏÕÒ ÆÏÏÄȟȱ Ȱ) ÔÈÉÎË ÉÔȭÓ ÒÅÁÄÙȱ 

 

Measured scripted and unscripted verbalizations and 
actions, and cooperative play (4-min play sessions) 

MacDonald et al. (2009) 
 

Video model ɀ watched twice and then told to play 
 

No prompting or reinforcement  
 

Video modeling might work well because they show play 
behaviors without distractions inherent in the natural 
environment  

 

Student have a history of reinforcement for imitating 
others 
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Marzullo-Kerth et al. (2011) 
Video models 
·Two peers sharing an activity 
·6 video models per child; 8-10 seconds in duration 
·Taught sharing with many items (multiple exemplar 

instruction)  
 

Measured: offers to share 
1. Motor ɀ holds out item 
2. Verbal ɀ Ȱ$Ï ÙÏÕ ×ÁÎÔ ÔÏ ÔÒÙȩȱ 

 

Non-sharing items: worksheets, towel, clothing 
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Video Model Content 
Verbal Responses  Stimuli  

·Ȱ7ÏÕÌÄ ÙÏÕ ÌÉËÅ ÔÏ ÔÒÙ ÔÈÉÓȩȱ 

·Ȱ$Ï ÙÏÕ ×ÁÎÔ ÔÏ ÔÒÙȩȱ 

·Ȱ4ÒÙ ÔÈÉÓȱ 

·Ȱ$Ï ÙÏÕ ×ÁÎÔ ÔÏ ÔÒÙȩȱ 

·Ȱ(ÅÒÅȟ ÙÏÕ ÔÒÙ ÉÔȱ 

·Ȱ7ÈÙ ÄÏÎȭÔ ÙÏÕ ÔÒÙȩȱ 

·Ȱ7ÏÕÌÄ ÙÏÕ ÌÉËÅ ÔÏ ÔÒÙ ÔÈÉÓȩȱ 

 

 

·Cookies 

·Cars 

·Magnets 

·Velcro mitt and ball  

·Pretzel 

·Ball 

·Play-doh 

·Colored pencils 

·Football 

Procedures 

Verbal 
Direction & 
Materials 

Incorrect or 
no response 

Incorrect or 
no response 

ÅPhysical 
and audio 
prompts 

Å If verbal and motor response, 
reinforcement 

ÅPresent video model 
ÅPresent verbal direction 

and materials 
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Marzullo-Kerth et al. (2011) 
·All four children increased sharing behaviors 

·All children shared with untaught items  

·All children shared in a novel setting, novel peer 

·Children did not share with mundane objects 

·3 children maintained sharing behaviors 

·All children emitted unscripted offers to share 

 

Ȱ3ÈÁÒÉÎÇ Á ÈÉÇÈÌÙ ÐÒÅÆÅÒÒÅÄ ÉÔÅÍ ÍÁÙ ÂÅ ÁÖÅÒÓÉÖÅȱ 

Sharing more likely when multiple items 

Social Communication:  
Initiations and Responses 
 

1. Teaching engaging in peer-directed mands using a 
picture exchange communication system. (2012) 
 

2. 5ÓÉÎÇ ÁÕÄÉÏ ÓÃÒÉÐÔ ÆÁÄÉÎÇ ÁÎÄ ÍÕÌÔÉÐÌÅȤÅØÅÍÐÌÁÒ 
training to increase vocal interactions. (2014) 
 

3. Assessing stimulus control and promoting 
generalization via video modeling when teaching 
social responses. (2014) 
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Å2 participants with autism ɀ PECS 
ÅDRA + prompts: mand to peer 
Å69% of trials ɀ social interaction 


