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Goals
Employ a functional assessment to select
socially valid targets for intervention

Develop social skills which are functional
equivalents for problem behavior

Use a conceptual analysis of the stimuli that
occasion and maintain simple and complex
social skills to develop teaching strategies

Target socially valid social behaviors
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Goals
Manipulate consequences within the training
session to reinforce new behaviors which are
functional equivalents for problem behavior
Train parents to prompt and reinforce new
behaviors which are functional equivalents for
problem behavior
Communicate effectively with teachers and

other key players in the community to
encourage entrapment-reinforcement in

natural settings
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Social Skills

“Social skills are the specific behaviors when
interacting with others.”

Social skill deficiency is a defining
characteristic of autism.

(Rutherford et al., 2004)
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Possible Outcomes of
Social Skills Deficiencies

Students who lack social skills are at risk for:
Aggression
Peer rejection
Loneliness
Social dissatisfaction
Academic failure
School drop-out
Contact with the legal system
Substance abuse

Difficulty maintaining employment and
relationships

aag, 2006; Rutherford, et al., 2004)
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Social Skills Group
Funding Source
I&N data updated Jan 22 2009 N=731

Ep— | =
Public School  Early Childhood Program Other non-Medicaid Program None

Interactive Autism Network (2011, February 15) /an Research Findings:

Social Skills Groups). Retrieved 8/6/2017 from

https://www.iancommunity.org/cs/ian_research_reports/treatment_seri
social_skills_groups
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Who Provides Group Social Skills
Instruction?

14 pages of options in the Milwaukee Area
based on a Google Search

Behavior Interventions

- Primary (Whole School)
- Secondary (Group)
- Tertiary (Function Based)

Cognitive-Behavioral Therapy
Interpersonal Therapy

Medical Interventions

Group and Individual Counseling
(Bulliset al., 2001)
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What is Provided?

Variety of Different Services and Activities are
termed “Social Skills Groups”

“You wouldn’t believe what they are calling
social skills”

Social Thinking Curriculum is being adopted
by many local school districts
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What is Ineffective or
Unproven?
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Behav Analysis Practice
DOI 10.1007/540617-016-0108-1

Social Thinking®: Science, Pseudoscience, or Antiscience?

Justin B. Leaf' - Alyne Kassardjian' « Misty L. Oppenheim-Leaf? « Joseph H. Cihon' -

Mitchell Taubman '+ Ronald Leaf' « John McEachin'!

(€' Association for Behavior Analysis Intemational 2016

Abstract Today, there are several interventions that can be
implemented with individuals diagnosed with autism spec-
trum disorder. Most of these interventions have limited to no
empirical evidence demonstrating their effectiveness, yet they
are widely implemented in home, school, university, and com-
munity settings. In 1996, Green wrote a chapter in which she
outlined three levels of science: evidence science, pseudosci-

has been utilized by behaviorists and non-behaviorists. This
commentary will outline Social Thinking® and provide evi-
dence that the procedure, at the current time, qualifies as a
pseudoscience and, therefore, should not be implemented with
individuals diagnosed with autism spectrum disorder, espe-
cially given the availability of alternatives which clearly meet
the standard of evidence science.
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Conclusions about Social Thinking®
(Leaf, et. al. 2016)

Two published studies and both have “serious
methodological flaws”
“...qualifies as a Pseudoscience”

“unestablished intervention” according to
National Autism Standards phase 2 (2015)

Not behavioral (change thoughts), not technical
(lacks procedures), not conceptually systematic
Recommending or endorsing may violate ethical
guidelines

School districts should not implement,
recommend, nor endorse

ocial defecator and the school district
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EXCEPTIONALITY, /3(3), 155-172
Copyright © 2005, Lawrence Erlbaum Associates, Inc,

Social Skills Training for Youth With

Emotional and Behavioral Disorders

and Learning Disabilities: Problems,
Conclusions, and Suggestions

John W. Maag
Department of Special Education and Communication Disorders
University of Nebraska—Lincoln

Teaching social skills to students with emotional and behavioral disorders and learning dis-
abilities has become an accepted practice. Social skills training (SST), however, has often
resulted in only modest and sometimes no changes in students’ social competence. One of
the main reasons is that acknowledged problems have been largely ignored. The purpose of
this article i% to examine those problems both conceptually and critically and to suggest that

research begin to focus on replacement behavior training as a possible way to increase the

\\\e fectiveness of SST.

\\ \ right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Maag (2005)

Examined limited gains with Social Skills
Intervention and identified 3 main problems:
Behaviors that are not socially valid were
often targeted for training
Functional Replacements for problem
behavior were not targeted
Training techniques rarely matched to
“reasons youngsters fail’(skills set)
Only small changes in peer acceptance were
documented (one of the most importance
_components of social acceptance)
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Obligation of a BCBA
in Social Communication Skills
Instruction in Groups

It is essential that Behavior Analysts design
and implement social communication skills
programming that conforms to the core
principles of ABA and scientific evidence

(Baer et al. 1968; Green 1996; Normand 2008)
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Reducing Problem Behavior
Functional Assessment

A set of procedures used to ic
cause of maladaptive or socia

entify the
ly punishing

behavior and reduce it through teaching

replacement behaviors insteac
suppressing it through punish

of
ment

Empirical and scientific literature which
supports these methods is found in the
field of Applied Behavior Analysis

16



Functional Assessment

The outcome of the functional assessment is
an analysis of how a person learned the
maladaptive behavior (causes) and how it is
presently maintained in the current
environment.

This allows selection of evidence based
methods specific to the identified causes to
replace, reduce or eliminate the problem
behavior.

17



Why is Functional Assessment
Valuable?

In other disciplines, interventions or treatments are
sometimes based on form rather than function with
programmed consequences based on form.

This can result in interventions that strengthen the
maladaptive behavior instead of reducing it or
ineffective treatment. Teaching a social skill or rule
without regard to what maintains current maladaptive
behavior may not be successful.

Instead, a functional assessment leads to
identification of the behavior by it’s function (cause)
and then selection of treatments or interventions
which are effective in reducing behavior in the
specific functional category identified.

18



History of Functional Assessment

The term functional refers to the causes of
behavior.

B.F. Skinner was the first to use the term
function when referring to the “causes” of
behavior.

He discarded cause and effect in favor of
functional in an effort to precisely talk
about behavior.
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History of Functional Assessment

Skinner suggested that
maladaptive as well as
adaptive behaviors
demonstrated functional
relationships related to
antecedents and
consequences which was
the basis for future analysis
of behavior

20



History of Functional Assessment

In the 1970-1980’s a protocol for
conducting functional assessment was
developed to address the severe self-injury
of persons with developmental disabilities

Dr. Tedd Carr (1977) and Dr. Brian Ilwata
developed a protocol for classifying and
selecting treatments based upon “function”
at the University of Florida
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History of Functional Assessment

The protocol has been refined and has been
the subject of hundreds of research
publications appearing mostly in journals
devoted to practice of Applied Behavior

Analysis

The research has extended the analysis

beyond self-injurious
developmentally disab
include persons with a

ed

| ty

disorders, many different

nehavior of

nersons to
nes of behavior

nehaviors across

—al| cognitive levels-including social skills
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Functions of Behavior

1. Socially Mediated Positive Reinforcement (SMPR)
Access to items and activities act as reinforcer
Attention acts as reinforcer

2. Socially Mediated Negative Reinforcement (SMNR)
Removal of stimulus acts as reinforcer

3. Automatic Positive Reinforcement (APR)
Behaviors produce stimulation that acts as a reinforcer

4. Automatic Negative Reinforcement (ANR)
Removal of some bodily stimulation acts as a reinforcer

(Pain Reduction) Usually treated medically

23



Evidence-Based ABA
Procedures to Teach
Social Communication Skills




Rev J Autism Dev Disord (2016) 3:68-81
DO 10,1007 540489-01 5-0066-5

O CrocaMark
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The Effectiveness of Social Skills Training Groups
for Individuals with Autism Spectrum Disorder

Matthew Hotton' « Sarah Coles?

Received: 22 June 2015/ Accepied: 24 November 2015 /Published online: 17 December 2015
‘€ The Author{s) 2015, This anticle is published with open access at Springerdink.com

Abstract Autism spectrum disorder (ASD) is
charactensed by social difficulties that can have a neg-
ative impact on an individual’s psychological and socal
wellbeing. To date, reviews of social skills training
groups have mainly focussed on children, rather than
adolescents and adults. This review aimed to cntically
evaluate studies published in the past 20 years that had
used group-based social skills training to improve the
social skills of adults and/or adolescents with ASD.
Thirteen studies were identified, and group-based social

Qipinn was llv effective at mnrovine <o
W\ A\
AN \M right © 2017. Kasper Enterprises, LLC. All rights reserved

Introduction

The Nature of Social Difficulties in Autism Spectrum
Disorder

The Diagnostic and Statistical Manual of Mental Disorders,
Fifth Edition (DSM-5) proposes ‘“mmpaired social mteraction
and communication’ as key cnitenia for the diagnosis of autism
spectrum disorder (ASD; Amencan Psychiatmc Association
2013). This reflects the combmned nature of social mteraction
and commmicatinn difficnlfies m AST) Social <klls csn he

8/6/2018
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Effectiveness of Social Skills Groups for Adolescents
and Adults (Hotton and Coles, 2016)

Peer review journals from 1994 to 2014

ldentified 230 studies of which 13 met
inclusion criteria

Individuals with ASD without intellectual
Impairment

Social Skills Rating System

Social Responsiveness Scale

Test of Adolescent Social Skills Knowledge
Autism Diagnostic Observation Schedule

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 26



Effectiveness of Social Skills Groups for Adolescents
and Adults (Hotton and Coles, 2016)

“Social Skills Treatment Groups show promising
potential as being effective for improving social
skills of adolescents and adults.”

UCLA PEERs program most compelling

Improvements in social interaction, social skills
knowledge and friendship quality

Improvements in mental health outcomes and
quality of life

Details on curricula used varied

More research and better controlled research
needed

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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EXCEPTIONALTTY, /3(3), 155-172
Copyright © 2005, Lawrence Erlbaum Associates, Inc,

Social Skills Training for Youth With

Emotional and Behavioral Disorders

and Learning Disabilities: Problems
Conclusions, and Suggestions

?

John W. Maag
Department of Special Education and Communication Disorders
University of Nebraska—Lincoln

Teaching social skills to students with emotional and behavioral disorders and learning dis-
abilities has become an accepted practice. Social skills training (SST), bowever, has often
resulted in only modest and sometimes no changes in students’ social competence. One of
the main reasons is that acknowledged problems have been largely ignored. The purpose of
this article i§ to examine those problems both conceptually and critically and to suggest that

research begin to focus on replacement behavior training as a possible way to increase the
effectiveness of SST.

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Recommendations (Maag, 2006)

Generate a list of target social skills with caregivers
and learners to increase social validity

Use a functional analysis to teach appropriate
social replacement skills for problem behavior

Focus on peer groups

Promote entrapment--recruiting natural
communities of reinforcement

Peers/Siblings /Parents/Teachers reinforce

performance of a socially appropriate target
behavior

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Recommendations (Stokes & Baer, 1977)

Multiple exemplar training across teachers, stimuli,

and environments (Stokes & Baer, 1977) to enhance
generalization.

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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The National Autism Center’s
and
National Standards Project 2015

Findings and Conclusions

ADDRESSING THE NEED FOR
EVIDENCE BASED
PRACTICE GUIDELINES FOR
AUTISM SPECTRUM DISORDERS
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NAC PROJECT

Goals:

. To provide an update to the previous project, NSP1, published as the National Standards
Report in 2009. Specifically, NSP2 reviews peer-reviewed intervention outcome stud-
ies for children/adolescents/young adults with autism spectrum disorder (ASD) since the
publication of NSP1. The dates of peer-reviewed studies range from 2007 to 2012.

. To extend the review of intervention outcome literature to include adults (22 years and
older) with ASD.

. To incorporate relevant feedback received regarding NSP1 categorization. The NSP2
report is intended to be more specific than the NSP1 report regarding the interventions it
identifies as beneficial.

. To assist parents, caregivers, educators, and service providers in understanding how to
integrate evidence-based interventions into a well-rounded, individualized educational or
behavioral program.

http://www.nationalautismcenter.org/resources/
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Established Treatments

Behavioral Interventions

Cognitive Behavioral Intervention Package
Modeling

Peer Training

Natural Teaching Strategies

Parent Training

Scripting

Social Skills Package

Story-based Intervention

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Exceptional Children

W 73 Ne 3 . 620
2907 Covncsl for Excapinnal Ovilen.

A Meta-Analysis of Video
Modeling and Video
Self-Modeling Interventions

for Children and Adolescents
With Autism Spectrum Disorders

BCOTT BELLINI

JENMIFER AKULLIAN

Indions Rrvewne Covier for Antum

Indlens fnumnvre o DNrbiliny and Commaniny
Indiene Unisersion Blsamingivn

ansvracy: This meta-analyns examined the effectiveness of video modeling and video self-model-
ing (VSM) inserventions for children and adolescents with autism spectrum disorders (ASD),
Tivensy-shree ringle-rubject design seudies were included in the meta-analysis. Intervention, main-
data points (PND). Results suggess that video modeling and VSM are effective intervention strase-
gles for addressing social-communication skills, functional skills, and behavional functioning in
children and adolescents with ASD. Resules also indicate that these procedures promote skill acqui-
sition and thar skills acquired via video modeling and VSM are maintained over time and trans-
ferred across persoms and settings. The results suggest that video modeling and VSM intervension
strategies meet criteria for designation ai an evidence-based practice.

\
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Bellini (2007) Findings:

23 studies

Video Modeling and Video Self-Modeling
(VSM) are effective intervention strategies for
teaching social-communication skills,
functional skills, and behavioral functioning

Effectively promote skills acquisition,
maintenance and transferred across persons
and settings

Self or prestigious peer, independent
execution, contact reinforcement

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 35



J Autism Dev Disord (2010) 40:149-166
DOI 10.1007/510803-009-0842-0

Social Skills Interventions for Individuals with Autism:
Evaluation for Evidence-Based Practices within a Best Evidence

Synthesis Framework

Brian Reichow « Fred R. Volkmar

Published online: 5 August 2009
© Springer Science+Business Media, LLC 2009

Abstract  This paper presents a best evidence synthesis of

interventions 1o increase social behavior for individuals
with autism. Sixty-six studies published in peer-reviewed
journals between 2001 and July 2008 with 513 participants
were included. The results are presented by the age of the
individual receiving intervention and by delivery agent of
intervention. The findings suggest there is much empirical
evidence supporting many different treatments for the
social deficits of individuals with autism. Using the critena

Social difficulties should differentiate children with autism
spectrum disorders (ASD) from those with other develop-
mental disorders (Klin et al. 2007) and are more heavily
weighted than other areas in current (DSM-IV and ICD-10)
diagnostic approaches (American Psychiatric Association
1994; World Health Organization 1994). Difficulties in the
social arena typically remain an area of great vulnerability
even for the most cognitively able individuals on the aut-
ism spectrum (Howlin 2005: Shea and Mesibov 2005).

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018

36



Reichow and Vollkmer (2010)

Key components of an effective social
group:
Mean age of 10 years

Clinic based
Minimum of one session per month

for 12 months
Medium and higher cognitive levels
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Established Treatments

The literature clearly identifies Behavioral
Skills Training as an effective training
package for teaching multiple step skills
(Johnson et al., 2005, Gross, Miltenberger,
Knudson, Bosch, & Breitwieser, 2007,
Lumley, Miltenberger, Long, Rapp& Roberts,
1998, Wallace, Doney, Mintz-Resudek, &

Tarbbox, 2004, Sarokoff and Sturmey,
2004).
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Behavioral Skills Training Model

Definition and Guided Instruction
Identifying Situations when the Skill may be
used

Both Positive and Negative Examples
(Modeling)

Role Playing

Performance Feedback and Reinforcement for
Skill use

Strategies for Transfer
(Bullis, 2001; Rutherford, et al., 2004)

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 39



Transfer the Technology

Transfer of Social Skills through collaboration
and communication with parents/school in
Early Childhood and Elementary school

Self Monitoring may be a viable intervention
in middle school and high school

Research supports the use of self monitoring
with teacher matching for middle school
students (Lloyd et al., 2006

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Social Opportunities

Joint Attention Training-Adults

Peer Play

Party Club

Friendship Camp

Friends and Fitness

Social Communication Therapy Group
Social Partnerships

Businessperson’s Social Skills




Small Group Social Skills

Social Communication Therapy Group
Friends and Fitness
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Goal

Provide an overview of two of the social skills
groups in terms of structure, followed by
sample Functional Assessment and
Conceptual Analyses to teach:

A simple classroom skill of hand raising as
mand

A more complex skills of conversation.

right © 2018. Kasper Enterprises, LLC. All rights reserved  8/6/2018 43



Goal Selection

Verbal Behavior Milestones and Assessment and
Placement Program (VB MAPP-Sundberg, 2008)

Assessment of Basic Language and Learning Skills-
Revised (ABLLS-R-Partington, 2006)

The Developmental Profile-Third Edition (DP-3)
The Test of Problem Solving-3

Vineland Adaptive Behavior Scale-2

Kasper Inventory of Social Skills and Needs (KISSN)
Open ended interview w/parent, teacher
regarding inventory and Problem behavior

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 44



The Kasper Inventory of Social
Sk|IIs and Needs

Peer Confiict/Peer Aversive Behavior
Ameoedenﬂesponse Conseguence Potential funcbon
Does the ieamer engage in problem behavior when a if yes, What typically happens Adult Separates Escape
peer is engaaing in behavior that is bothering him? next? Adult Directs Peer to stop Escape
Peer stops Escape
Peer/Adult provides dramatic response | Aftention
Other:
Does the leamer frequently taftle on peers for minor If yes, What typically happens Adult Separates Escape
issues? next? Adult Directs Pesr to stop Escape
Peer stops Escape
Peer/Adult provides dramatic response | Aftention
Other:
Is the leamer overly bossy or teacherdike when a peer | If yes, what typically happens Adult Separates Escape
is engaging in behavior that is bothering him? next? Adult Directs Peer to stop Escape
Peer Stops Escape
PeeriAdult provides dramafic response | Attention
Other-
Is the leamer taken advantage of by dominant peers? | If yes, what typically happens Peer leaves area Escape
next? Peer/adult provides dramatic response | Attention
Other
Importance Proficiency
2 3 4 Appropnate reporting The leamer will manage minor The leamer will ask once nicely, ask 0- 1 2 3 4
(three step fix i) conflicts independently and gain once strongly and g2t an aduit for help
adult assistance when needed. if peer behavior is aversive and no adult
0 1 2 3 4 Minding your own The leamer will ignore or setf- The learer will ignore, walk away or 6 1t 2 3 4
Business advocate when peers under ack to move if peer behavior bothers
jurisdiction of aduits engage in him and an adult is near the peer
pehavior aversive 10 him.
1 2 3 4 Dealing with Buffies {Quick | The leamer will safely advocate for | The leamer will state * | dontlikethat” |0 1 2 3 4
Talk and Waik) his needs when presented with and move away from a bully and toward
gominant peer (oully) an adult

\\

\\ right © 2018. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Goal Selection

Indirect Assessment (KISS)

Direct observation in our group during trial group
(Manipulation of environmental variables within

group)

Utilization of peer tutors and seasoned participants
for environmental manipulations

Functional Assess
behavior for chi

Team (Parents/Sc

ment/Analysis of problem
dren within our program

nool/Other Therapies) collaborate

to select socially valid goals

Team (Parents/Sc

nool/Other Therapies) collaborate

to contrive opportunities for entrapment across
settings

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Staff Training

Each child may be provided with a shadow
(treatment therapist) who is trained to
facilitate interaction

Support staff are specifically trained in:
Support Hierarchy
General Prompting
General Shadowing/Positioning Guidelines
Individualized Methods for prompting/fading

Methods for alerting the instructor/other TT
v'Reinforcement or missed skill

Individualized reinforcement systems
lying BIPS within the social setting

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Peer Training

Peers are specifically trained in:
Providing Social Reinforcement (Showing support)

Being Persistent in Gaining Attention (Get close, say
name, touch shoulder, give item)

Coaching (Tell-Show-Do)
Acting (emotions, contriving MO)
What approximations to accept

Assisting in Prompting or Delivery of Reinforcement
based on Group vote and learner agreement

Fluent in all Social Skills
Peer Reinforcement System
_Planned Ignoring

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Providing Social Reinforcement

Smiling, Nodding

Clapping, Quiet Pump, Jumping

Cheering by Name

High fives, fist bumps

Specific Praise

Encouraging Words

Replacement Phrases for Negative Statements
Responding to mands (simple and complex)

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Acting

Ignoring or directly reinforcing problem
behavior

Contriving situations to teach social skills
Need for assistance
Implied Rules
Contriving mands for information
- Transitive MO
- Mands for Information-Conversation

Fluent in all Social Skills to be Instructed

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Methods and Procedures for SCTC

Direct Instruction Methods for Group Rules
Group Goals/Group Contingency/Content
Greeting with Implied Rule

Behavioral Skills Training Model with multiple
video models used for instruction

Brief explanation

Video models with self-instruction

Role play and guided practice
Application Activity: Realistic application
contrived through games or application tasks.

_Farewells

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 51



Methods and Procedures for
Friends and Fitness

Team taught: BCBA, Personal Trainer

Direct Instruction Methods for Group Rules
Group Goals/Group Contingency

Group Structured Greeting
Circuit 1: 10-20 minute nonstop cardio

Behavioral Skills Training Model with multiple
video models used for instruction

Application Activities/Games

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Physical Exercise Facts

The U.S. Department of Health and Human
Services recommends that young people aged

6-17 years participate in at least 60 minutes
of physical activity daily.

Collingwood TR, Sunderlin J, Reynolds R, Kohl HW 3rd. Physical
training as a substance abuse prevention intervention for
vouth. Journal of Drug Education 2000;30(4):435-451.

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 53



Physical Exercise Facts

When children and adolescents participate in
the recommended level of physical activity—
at least 60 minutes daily of Moderate
Vigorous —multiple health benefits accrue.

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 54



Physical Exercise Facts

There is substantial evidence that physical activity
can help improve academic achievement, including
grades and standardized test scores.

The articles in this review suggest that physical
activity can have an impact on cognitive skills and
attitudes and academic behavior, all of which are
important components of improved academic
performance. These include enhanced concentration

and attention as well as improved classroom
behavior.

Increasing or maintaining time dedicated to physical
education may help, and does not appear to
adversely impact, academic performance.

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 55



Moderate Vigorous Physical

Exercise Reduces Stereotypy

“...experimental literature indicates that physical
exercise can positively influence both appropriate
and inappropriate behaviors, including
stereotypy...”

According to Kern, Koegel and Dunlap (1984)
....15 minutes of continuous vigorous physical
activity was always followed by a reduction in
stereotypy.

Kern, Koegel, & Dunlap (1984). The influence of vigorous
versus mild exercise on autistic stereotyped behaviors, Journal
of Autism and Developmental Disorders, 14(1).
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Goals for Friends and Fitness

Provide motivation, skills, and facilitated
practice with careful prompting and prompt
fading that children with autism need in order
to benefit from social opportunities like
recess, gym class, family and neighborhood
organized games, and community offered
athletics
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Methods and Procedures for
Friends and Fitness

Brief explanation
Video models with self-instruction
Role play and guided practice

Application Physical Activity or Game
Direct instruction in tact, receptive, and/or

tacting teams, athletes frequently the content
of conversations in the Midwest

Group cleanup
Farewells

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Methods and Procedures for SCTC

Parent instruction in social skills

Parent interview at end of session to assess
generalization/social validity

Parent receives graph of data

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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All Group Social Skills

Pre-intervention probe is conducted

Classes meet continuously
Friends and Fitness 1-2 times per week
Social Communication Therapy Class 1 per week
Units last 6-10 weeks

Post-intervention probe conducted
Daily data collected

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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JM data

Interactions

Jan-06

Independent Social Interactions Per Opportunity

—o— Initiate physical interaction with a peer

—— Responds to peer mands and approaches

peers

Mands to peers to participate in game

—<— Indpendent greetings and farewells

Feb-06 Mar-06 —¥— Rec Inst with Discrim

Social Date

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018
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Functional Analysis and
Conceptual Analysis of a
Classroom Social Skill:
Raising Hand to Mand




Functional Analysis of Learners
Talking out During Instruction

Observation and Systematic Manipulations
revealed different functions for different
learners

Socially mediated positive reinforcement
(adult attention, peer attention)

Automatic Positive reinforcement

—-echolalia/scripting

—perseverative interests
Automatic Negative reinforcement-negative
statements
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Socially Mediated Positive
Reinforcement
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Understanding Talking Out in

Class Maintained by SMPR
Antecedent—Behavior—Consequence

MO for
Attention
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Hand Raising to Mand

Antecedent—Behavior—Consequence

4 N

MO for

Attention

4 )

MO for

—>
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SDs that Occasion Hand Raising
to Mand (Tangible/Attention/Information)

Alerting Signal
Teacher Facing Group
Teacher Talking

Signal of reinforcement available (Treats in

hand) or teaching imminent (LCD projector
on, Instructional Material Present)

Physical Arrangement of Learners

1. Bringitin

2. Hand on the wall

3. Stand on the line

-__Stink Eye, “is you name Justin?”
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Parts of a Behavior Intervention Plan

Antecedent Manipulations: Arrange the
environment to reduce the likelihood the
behavior will occur

Extinction for the Problem Behavior (when
nossible) Remove the reinforcer that has
oreviously followed the problem behavior
Direct Instruction and Differential

Reinforcement of Replacement Behavior that
serves the same function

Instruction in other necessary skills
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Antecedent Manipulations for Talking Out Maintained by
Socially Mediated Positive Reinforcement

Allow 5-7 minutes of Free Time after entry
into the social skills space for learners to talk
to staff and each other

Review of Rules for hand raising with choral

responding in Structured Group at Beginning
of Each Session

Raise Hand
Keep Mouth Quiet

‘Remember | call on people who raise their hand
quietly. “
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Extinction for Talking Out Maintained by Socially Mediated
Positive Reinforcement

When the learner talks out, do not respond.

Staff prompts learner to raise hand nonverbally and
gives “quiet finger”.

Instructor does not give eye contact. Instructor
uses finger count to signal S-Delta condition with
at least 5 count while continuing with class,
restating rule, or calling on learners who raise their
hand quietly.

Restart count for repeat talk outs

Call on learner after minimum 5 seconds of quiet
hand raise.

Reinforce the target behavior

zzzzzz
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Bt quiet finger.mp4

Py

Program Description

Child’s Name: Began On:
ABLLS Area: RECEPTIVE
SkKill’/ABLLS item: Follow instruction to wait quietly with pointer finger

Teaching Procedure:

Hold up a promise (special edible that he does not have access to) and present
pointer finger (and verbal instruction “wait quietly” if the level indicates) approximately
6 inches from learner's mouth. If the learner waits quietly for duration of interval,
deliver the promise. If the learner does not wait quietly for the duration of the interval,
remove the promise and present 5 intraverbals and/or echoics. Restart the teaching
procedure up to 2 additional times. If the learner does not wait quietly for any of the 3
presentations and subsequent intraverbals and/or echoics, put the promise away, and
move on to another mastered item.

Setting: ITT (Intensive Table Teaching) and NET (Natural Environment)

Error Correction Procedure:
See above teaching procedure

Targets:
Finger plus verbal instruction 1 second ITT

Finger plus verbal instruction 2 seconds ITT
Finger plus verbal instruction 3 seconds ITT
Finger plus verbal instruction 4 seconds ITT
Finger plus verbal instruction 5 seconds ITT
Finger plus verbal instruction 5 seconds NET
Finger 5 seconds ITT

Finger 5 seconds NET

Finger 8 seconds ITT

Finger 8 seconds NET

Finger 10 seconds ITT

Finger 10 seconds NET

Finger 15 seconds ITT

Finger 15 seconds NET

Fade promise

Change error correction to stating “the finger means wait quietly” and representation

up to 3 times prior to removalgRnGHeR P61 KA ERRIMRI TR RARGMSENET /612018
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Differential Reinforcement of Raising Hand Quietly to
Mand (Replacement Behavior that Serves Same Function)

Set up practice trials to mand when various
SDs are in place (e.g. Teacher standing at
front of class holding reinforcer-candy,
mysterious container, etc. )

Staff prompts learner to raise hand
nonverbally (MO in effect) and gives “quiet

finger”
nstructor calls on learner
 earner mands

nstructor delivers lavish specific praise,

item/attention/information and points toward
C »onnngency
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Differential Reinforcement of Other Necessary Skills

Set up practice trials to respond to relevant
SDs

Pair other alerting signals, Mand when various SDs
are in place (e.g. Teach standing at front of class
holding reinforcer-candy, mysterious container, etc.

Staff prompts learner to raise hand
nonverbally and gives “quiet finger”.

Instructor calls on learner or nods at learner
or looks at learner

L earner mands

Instructor delivers lavish specific praise and
lnforcement.

right © 2017. Kasper Enterprises, LLC. All rights reserved  8/6/2018 74



Differential Reinforcement of Other Necessary Skills

Set up practice trials to respond to relevant
SDs (Structure of group)
Direct instruction and differential reinforcement
- responding to the alerting signal.

- talking when teacher’s back is turned or out of
room and ceasing talking when teacher faces
the group or re-enters if the setting is
structured (hand on wall, standing on line,
seated on floor)

- Mand when various SDs are in place (e.g. Teach
standing at front of class holding reinforcer -
candy, mysterious container, etc.)
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Automatic Positive
Reinforcement-Echolalia
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Understanding Talking Out in
Class maintained by Automatic

Reinforcement-Echolalia
Antecedent—Behavior—Consequence

Internal
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Antecedent Manipulations for Talking Out Maintained by
Automatic Positive Reinforcement-Echolalia

Allow 5-7 minutes of Free Time and Echolalia
after entry into the social skills space

Review of Rules with choral responding for

Talking in Structured Group at Beginning of
Each Session

Raise Hand

Keep Mouth Quiet

‘Remember | call on people who raise their hand
quietly. “

Consistently use hand signal for choral instruction
Consistently use “quiet finger” and DI hand signal
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Extinction for Talking Out Maintained by Automatic
Positive Reinforcement-Echolalia

When the teacher presents instructions,
learner is presented with the quiet finger to
block echo response.

When learner talks out, do not respond,
present quiet finger.

If talking persists, follow plan
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Differential Reinforcement of Echoing teacher when given
response to chorally respond and when quiet in response
to quiet finger
Staff prompts learner to cease talking during
instruction via “quiet finger” (initially awarded

individual tokens-now faded).

Staff removes “quiet finger” and awards
tokens for responses to choral responding
hand signal. (initially awarded individual
tokens—-now faded)

Instructor delivers lavish specific praise,
item/attention/information and points toward
group contingency for following signals.
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Differential Reinforcement of Other Necessary Skills

Set up practice trials to respond to relevant
SDs

Direct instruction and differential reinforcement of
responding to the alerting signal quietly.

Direct instruction and differential reinforcement of
talking when teacher’s back is turned or out of
room and ceasing talking when teacher re-enters if
the setting is structured (hand on wall, standing on
line, seated on floor)

Direct instruction and reinforcement for echoing is
response to “Everybody, Everybody” with hand
signal.
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Differential Reinforcement of Other Necessary Skills

Staff delivers tokens for remaining quiet in
response to quiet finger or “5 seconds of
quiet” or “10 seconds of quiet” signal.

Staff uses verbal praise sparingly as it may be
echoed.

Learner has long history of reinforcement for
immediate echolalia. Discrimination training
nece