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Agenda

* The role of an Internal Coach

« The ABCs of Intfernal Coaching

* Tips for success

« Overcoming obstacles and building capacity
« Keeping it all together- organization is key
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!;‘% The Role of an Internal Coach !

The goal is to build capacity at the supported
site so that it can eventually implement

ABA/VB at an independen’r level. The internal
coach plays a critical role in this goal. Training
and consultation is provided to the internal
coach so that he/she can eventually achieve

a lead consultative role to the teachers and
staff of the site he/she supports.
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Internal Coach Duties

Observe, provide feedback, modeling, and guided practice for items listed
on the site review.

Reinforce teacher and staff behaviors and support their efforts when and
where appropriate.

Provide resource/reference marterial to support ABA concepts or other areas
relevant to the items listed on the site review. These can be found on the ABA
resource files provided by the Autism Initiative.

Provide group fraining opportunities when possible in coordination with the
consultant where appropriate.

Communicate with the PQTTAN consultants on a regular basis about progress
In the classroom through...

. O_v,terlopping of time in the classroom with the consultants serving the classroom and/or BCBA
visit.

«  Written summaries/consult notes updating the consultants on the internal coach'’s
recommendations with quantitative data and in observational terms. (Objective not
subjective) (see the format provided by consultants)

« Keep record of time logs/consult notes in the consultation binder o document independent
internal coach site visits.




Internal Coach Duties H

« Guide, support, and facilitate the recommendations in the
consultant’s summary notes which are based on ABA concepts
and the site review.

» To provide a clear distinction between ones duties as the internal
coach and ones duties as a district (or other) employee when
making recommendations.

« Aftend trainings that will allow further development of skills
related to implementation of effective instructional practices

« Acquire a skill set similar to that of PATTAN Autism Inifiative
consultants so that your school district or program can
Independently maintain provision of ABA supports as well as to

support dissemination of evidence-based practices. o
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The ABCs of Internal Coaching

» Desired behavior- Teachers and paraprofessionals
Implementing procedures with fidelity.

 Antecedents to this behavior-

- Establish motivation-
« break larger tasks into smaller tasks
» reduce effort
« gradually fade in demands
 make it easy to engage in the behavior

« Become an Sd- pair yourself with reinforcement but more importantly,

pair the tfeaching procedures with reinforcement (otherwise, the
behavior will only occur in your presence).

* Prompts- provide prompts from known skill sets (Mini frainings),

modeling, guided practice
i Iif:’l
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The ABCs of Internal Coaching

- Consequence- Reinforcing e (Staff reinforcer survey)
the behavior increases the
future probability of the
behavior occurring.

» Reinforce frequently and
Immediately.

* Vary what you deliver and
how you deliver it.




Tips for Internal Coaches

Keep it focused What are you trying to achieve?

15/18 Notes for Gz

Topics:

 Pick out just a couple areas
fo focus on af one fime fo L. folowuponencyorogrom ol s
kee p 'I'h e feed bO C |< yo U ! re Data/Observalions & Recommendafions

o . 1. A fluency program was started for-c:luring the last visit. Following a review of
rov I d | n ‘I‘O 'I'h e 'I'e O C h e r data, a fluency procedural fidelity check was conducted to determine the
possible reasons for the varied rates of responding [see attached).
a. When you model a session, you want to model exactly how you want him

fo C U S e d O n d Th e g O O |S to respond. This includes going fast and responding for the full 10

y . . seconds. lan may have stopped after tacting the 6™ picture in the
sequence because that was how it was modeled.
yo U re S e -I"I-I n g O -I"I-O I n O b | e . Make sure to use a promise reinforcer to motivate him to go fast and
differentially reinforce when he goes faster. Keep the session is fun for him
. . . and celebrate whean the fimer goes off whether he mests the aim or not.
() Ll m IT Th e TO p | CS TO 2—3 p er 2. A new student started in NN c::. Shs has already starfed and
completed most of the VB-MAPF. but requested assistance with some of the
: assessments. Prioritize assessments for the following operants so that instructional
S eSS | O n programs can be started as soon as possible: mand, tact, LR, MI, and echoic.
Begin active mand targets (3-5 mands for item present) while you complete
other assessments.
While-em'lﬂed some sponfaneous mands for information, he could not
request highly motivating items (e.g train) that were right in front of him. He
needed several prompts before he was able to ask for the train. Therefore, it is
recommended that his instructional level be set at manding for items present.
Echoic prompts evoked the behavior, so a vocal response form is
recommendead.




 Have a clear godal
In mind, a

Tips for Internal Coaches

SA718 Notes 'fcrr_’

Topics:

Data/Obserrations & Recommendations:

timeline/plan to .
achieve the godl,

but don't be

afraid to go off-

course when

needed.

Stoff reported an increasse in — problern behavior, Althouwgh no dafa
wers available, the ehavior seems o serve mulliple functions. Sometimes
T = - when he wanits socmething and other times, he screams to
sooape dermrvands.
The 12 modeled giving v reinforcers, count and moand, aond escape aextinction
protocols. The team discussed when to use count and mand versus escape
sxfinction. Effective teaching procedurses werse also reviewed.

FPair teaching enwvironment with posifive reinforcement

Fode in effort and difficulty of tosks (starf with easy dermands]

Fode in number of demands [stay under the WR for first few run-throughs)

FReduce leamer emors (errorless teaching)

Intersoerse easy and difficult tasks

Mix and wary instrocticonal demands [no more than 3 of the samses operant in a

Fow |

Usze escape extinction for off fosk responses

Fast-poced instruction (short inter-frial interval, no more than 2 seconds

oefween frials)

Teach to fluency

Orther recommendations-

Start scch T session with pairing and an opportonity to mand

o't oweruse “ready honds™ as this con become o waming signal of worsening
condifions. Be sure to reinforce ready hands across all setiings.

Acvcid pullincllEEEEE - when he falls cut of his chair. Provide o gentle
physical promect. as modesled and repeat the demand in g newtral-firm fone.
et a few cooperative responses before delvering reinforcement, otherwize you
moy be inadwvertenthy reinforcing the problem behoavior.

Based on the transcription, change WF to 4 so thiat wou can reinfarce
before problem behawvior coours.

Be coareful not to change the operant, as this can maoke the skill too hard. For
sxarmple. for motor imitation, use the 5d “do this” rather than "hands owver head .’
This changes the task to an LR, which he may nof e able o do independently.




» Use data (e.g
procedural fidelity
checklists) to help
guide feedback

» Use positive statements.
Communicate what
should be done vs.
what someone is doing
wrong

Tips for Internal Coaches

Running FLUENCY Training

Procedural Fidelity Checklist

pate: _5/15/18__ Instructor: | I __ student: | .

Observer 1: HM Observer 2: 10A%

YES

NO

N/A

Was baseline tested to determine field size, timing sprint, and $% that will enable the
student to go as fast as possible?

X

Is an aim set that is relevant to the student (e.g., based on performance of a same-aged
peer)?

Are materials ready and available? (e.g., timer, clicker, poster, cards, data sheet and
reinforcers)?

Did staff model responses (responding quickly and accurately) for student?

Is the staff using a fun tone to get the student excited and ready?

Did the staff start the timer when the student emitted the first response?

Did the staff use a clicker to track number of responses?

x| X| X| X

Did staff deliver reinforcement after each timing?

Did staff use differential reinforcement: better and more reinforcement for the fastest
responses?

10.

Did staff vary the order of S¢ (cards or instruction, verbal $¢) for every timing?

11.

Did staff collect the data?

12.

Did staff write the best score of the day on the data sheet?

13.

Did staff convert the score to rate per minute?

x| X| X| X
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Tips for Internal Coaches | !

Transcription Worksheet/Feedback

« Regular feedback is D
Impor-l- ant to maint Cilﬂlﬂg Instructorzm Student:mm_SetVR:_-’_ Observer: HM
motivation and pre\/enﬂng Starttime:  Endfime: _Total Time: —
procedural drift L s pees:l?uns Tl TEralgs m
« Sandwich the feedback M R ET & - 04 |4
) e L TTNRT 085
%z%rbsggflﬂc, descriptive nm (T"}{)F i A JEREIEE
¥ A
LIVIVT (P e meE | [6I0]IS
(" T2 [TV 1°
PIm(T T EET s
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Tips for Internal Coaches

Lo PIVLGUUIGY TV TYINIMTE 3 NUSTHILY IV NUTTJ QG PG WY U YT TSl
best score daily. Her best score will be the most comect with the least incorrect.

° TO ke NO -|-e S SO -|-h q -|- -|-h e Use 2 data paints and a double Y axis graph if needed- # = correct X = incorect

Draw the aim line on the graph. Affeggconsecutive days meeting or exceeding

Te am cdan fOl |OW'U p the aim, increase the gim. This ¢ Wcrease in the field size. Draw a
. phase change line ea and denote the change
* Break tasks down into made
smaller achievable chunks
» Affach resources as ToDo
@ p p | | Cd b I e 1. Use the problem behavior across anfecedents data sheet (atfached) fo collect

data on- problem behavior,

2. Run between 25 and 50 practice opportunities for interruption/fransition
throughout the day with [JjjjjjJJj Record each frial on the inferruption/fransition
data sheet and graph the % of successful trials each day.

3. Keep dafa on‘\ fluency program and graph her best score each day.
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Tips for Internal Coaches | !

Model mp Lead mp Test = Verify

8



Overcoming Obstacles !

e Situation 1: The struggling teacher

« Develop frust by listening and not judging. People won't open
up and identify the areas where they need help and will not take
risks if there’s no frust.

« Always assume that the person is trying their best. They may not
know what the true problem is in order to be able to ask for help.

« Take data. Lack of progress indicates that it's fime to change
something.

* The first consideration should always be, what can | do
differentlye For example:
Do we need to meet more frequentlye
« Are there prerequisite skills that | need to teach or reteach?
e |s the instructor contacting enough reinforcemente

I « Could | add prompts to the environment such as wall cuese




!1 Overcoming Obstacles gt

e Situation 2: Resistant individuals

« Get to the source of why someone is resistant. It could be that
they lack understanding of the goals behind the interventions.

 Show them data.
 Have they had an opportunity to work with a student and be
successfule

e Situation 3: High turn-over rate

e Situation 4: The IC plays dual roles

» Stick to a schedule- classrooms have schedules so that we can
allocate time for instruction- schedule is flexible

e

-
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Organization I !

« Staff training data document
* Site Review

« Most recent PaQTTAN consultation notes and most recent
Internal Coach notes

 Questions board for communication

e
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al skills tished curriculum that is used 0 aSSESS, l

- — |
intive ABA § e YO [ - Differential reinforcement of vocal ndi 8. 1+ ¢
Anno(a:::: Review Forp, * Semperts s vi;'._ g, Echoic procedures, Kaufman procedures, or other vocanl:s lf:mx!ll;& " ’ |
e g e :ﬂllh Scoring Criteria at an) ,d these procedures are in use and used across staff. The procedures :0
Classroom ':ths\ — R o ‘the \W por SLP but must have some component of follow- through involving | ¢ ' |
Q =7 Student USTalf raiio: Ty ] SESCURONS. Employing the procedures in weekly SLP sessions outside of "oB | "
e i |
~ __:t‘ v -@ . J -ang ﬂ_455ﬁf:¢-l.euning,keadingMastery,ctc.). Any use of evidence based {‘3, (
= N % —_— — us g‘hmm}’l’ This item can be omitted from calculation of | Co
= e I ed if student functional levels suggest DI or evidence based and procedural ‘b 3 | |
LT ST e : Yo [No | c0ls are not needed and/or appropriate relative to student s functional
Mtsched Must correlate with observed pattern of instruction for 2 students 7y | BE. dents are early or intermediate learners based on VB-MAPP or 1 l' |
‘:f;*‘m"“*m of written posted student schedule for day or G | : P e —
: faay. Can be on clipboard, but also needs o have most information ":\* l (timed trials, celeration charting) Must include rate data |t | 0 |
Sk * a central le ation that is visible to all staff. " This is not the same as ch | al analysis, such as the Standard Celeration Chart or equal inferva! tva 133
S 1y schedules. The chart must include schedule with intervals of not more ';2 ‘ if all students in class are early learners who have Jjust started basic fea |
 Quration and 75% of all intervals must correlate with instructional largets  is clear evidence of fluent performance) | ]
: ance, if| more than 25% of the intervals state “independent time., " \ s ol
1ot an indication of what will be raught or how; if “Intensive I . Can score NA (not applicabley if lee '
edule, staff must also have prepared card sort or probe sheer indicating \ “if group instruction is not appropriate for the class given the functional levels oY
) : i ! students. If NA is scored do not include in total percent implemented calculation.
mient of stal Mustconelate“nthobsctvedpananofmsuufmonfw iy ] :,.,.:;;-b# 4 ie;;bcwcmmashﬂixbeinmgh&'atkfedch"“’ha”’"y ‘
crvational checks. May be same chart as student schedule, but must include |36 ol different as a result of the group instruction: look for divect
fing patterns: who is to do what at what time. The chart must clearly t-: ‘ i -
igned to which students and for at least 75% of the interval, what they will = | — ol 5 S
V P X8 (& i istruction is deriv kill sequence or curriculum) =N
Sues p ' Any one or more posting of any ABA or VB cue for staff. S L | gd"mo::bcﬁ?»:lmdlboughaﬁMWCWﬂ Co
ed targets or procedures for particular children to general reviews of key 13 gement (ju %
ral terms. May also include specific instructional reminders for staff pons:
fust have some formal process: either a regularly scheduled XS e
ure for how team works together. To be considered here team :: = - es | No
o s facading ating. | \ (direct feaching of social skills; two of 4 of the following). Any £o
(SR, Seam mecitngs should occur 1o less than once: |9 (i interact with each other, including using peer io o8
e r this item. Teams are advised to keep record of team 26 - children to S rs, teaching peers to play
: = = ;wmlcmdm‘mdmw‘mwh ";
:‘:‘ Must be structured and implemented regularly, should also )
225 . "m“o[;mm g’b
;} . L M are near other CMIM \
& WG €1l skill sequence or target level of quantification
s o peers X mumber of THES Must be able fo 0
s
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PATTAM Autism Initiative
Applied Behavior Analysis Supports
Consultation Visitation Surnmary

Cate of Sie Visi: 4515 Shof Initials
Classroom: Harrkburg Area Schoal District

s and increased screaming and slesping
it and offer guided practice to ensure fidelity of teaching pocedisnes =
wiell as mcd By program to sequence skls incremertally sasiest to most dificult

Zomeral Mobes:

#  The olassnocem would benaefit from a minimum of tvwo & rge divide s fo _ Bokh st ts
are wery distractibke and the natueral boarders would seree to foous their attention and increase aitention o
Rask
=  Desigrabe teaching materials for each sbadent and ke in their assigned area at all times. Same gaes with
winforcers

& Cantinue to be an the kak-ot for chean bays with Buttans ar keys that light up or ane interesting for
Lt B A e

Topic 1: {Frobiem Benavior and Student Programming

Cata & Obseration: Team stopped tating behawiar data but reports an incease in screaming and sleening
Classraam team repocts thig have reduced W8t 1. & session was travecribed o Sl ow

Cheryl & Anniree

W harew o develop a

1[5 wp winforcers and ut aty af
(] them throughiou s and
] Aftempts of sr+ (ROinkes) thraughout sach day. Keepyour

LR™ | I S e same throughout the P-T
BT WTE " W7 BATE RATS| CeC sepuencoe. Daubke check what
[ aperant bs to be taught or s

knowen and make sane to kesp the
20 cansistent. In ather woeds,

dhon't swibch fram “put on® ta “do
T el rur

this
alke
SO fram thee beg

ng based an
argehed
siil to be faught. See additonal
wroamimendat s below

k/21/18 Notes for owen

Topics:

I.
2.

Review pra site reviaw
Transcrption IT & Mand

Data/Observations & Recommendations:

A schedule fidgelity check was conducted (see affached]. Al staff wene
follcwing the posted schedule duing the two checks. The cument schedule
conveys all pieces of information except for the location of instruction. Post the
signs for each table to indicate where instrection should ocour,

2. Tranmsgription was taken during a mand session with I - ==
attached). IE-optured MO for g variety of items and social reinforcers.
The = modeled emoress feaching for mands and demonsrated within trial
fransfers and second trial fransfers. The target “back scratch” lends itself to the
second tial fransfer because you can differenfially reinforoe [giving better
reinforcement] whean he responds more independenthy. The IS also modeled
proceduras for future target mands ang establishing operations. Below i= a brief
outlineg for within trial transher:

a. Establish motivation

. Prompt the mand, student repeats the prompt

c. Nowe the item closer and wait for the student fo respond more
independenthy

d. Deliver the item while modeling the response

second frial fransfer:

a) Establish motivation

b)] Prompt the mand, student repeats the prompt

c| Deliver the ifem whie modeling the response

d) Run asecond frial, this fime fode the prompt

g| Deliver more reinforcement whise modeling the response
Future target mands:

a) Deliver the item for free, as long as no problem behavior ooours, 1o fry and
condition new reinforcers. Do not require a response effort for the student.

5. Trarseription was faken durng NI

and the IC practiced emoress teaching due to the omission of the fransfer
frial.

Thank you for al that you do each and every day. | know you are womed about the
iite Review because you want o do your best. You will do well because you care
about your students 5o much and give it your all no matter what, &



17-18 Staff Trainings Data Sheet

o Dec. | Feb sRe | Ml |
Staff ABA | Early | Int/Ad | CRA | %0 | o0 | w0 | -
. 7/16 4/16 716 P X
1/17 117
11/16 P X ¥
11/16 | 7/17? 777 P X b
A X b
11/15 | 7/18 7/16 1:2'3: P X
Pumerscy
3f17 P X ¥

h-]
=
=

A - X
11/16 | 1/17 1/17 A ¥ | X
11/14 | 7/16 7/16 P ¥ | x
11/14 | 1/17 1/17 A ¥ | x
1117 | 1/18 1/18 P ¥ | x
3/17 1/18 1/18 P X
11717 P X
11/16 | 1/18 1/17 P -
11717 P X X
15-17 P X
3/17 1/18 o
Flumerscy
11/16 1/17 P ¥

1117 P X




© staff Reinforcer Survey ©

Hame:

&l about me:

Birthday [rnnnthurdaﬁ: Fawvorite color:

Favarite store{s):

Favarite restaurantis]:

Ilnhbius,"'nture:ts:

Things | collect:

Please select 5 things that would the most motivating:

Staff appreciation day

Speing quantifiahle student success

Public recognition for my accomplishments

Praiga from administratars

Banus break time

Being given my own space in the classroom

The apportunity to be creative

Frequently being told what | da well

“Get out of duty” pass

Hawing an apportunity to attend paid off-site trainings
Opportunities to visit ather classrooms during the schoal day
Tangible items for myself

Tangible items for my chassroom

Lighter work load

I A o o I

My name entered inta & drawing for a gift card



Heather Matlock
hmatlock@hbgsd.us




